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ABSTRACT 

This calendar of lessons conforms to the New York 
State syllabus for grades 7-8, United States and New York History, 
which was officially implemented throughout the stat-e in September 
1987. It is a guide to the objectives of the state social studies 
program, not a prescription for day-to-day lesson plans. United 
States and New York State History is a chronologically-organAzed 
two-year course of study that traces the human experience in che 
United States from pre-Columbian times to the present, tying r.ajor 
political, economic, and social trends in U.S. history to parallel 
trends and timeframes in New York State history. References are made 
to Canada and Mexico where relevant. A social history approach is 
utilized because of its developmental appropriateness to students in 
these grades. The course is organized into 12 units to be developed 
and explored within the two-^year timeframe. It builds on and 
reinforces the skills, concepts, and content understandings 
introduced in the K-6 program, highlighting the concepts of change, 
choice, citizenship, culture, diversity, empathy, environment, human 
rights, identity, interdependence, justice, political systems, power, 
scarcity, and technology. Within each theme, several issue-oriented 
lesson aims have been developed. Each is directly related to major 
ideas, most of which have been taken from the state syllabus. These 
aims, where possible, have been posed as problems in order to promote 
students' maximum involvement in the lesson. There are 230 lesson 
aims and each one includes several student performance objectives. 
(GEA) 
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INTRODUCTION 



This calendar of lessons conforms to the New York State syllabus for 
Grades 7 and 8, United States and New York State History, which was 
officially implemented throughout the state in September 1987. Just as 
the syllabus is recommended, not mandated, this calendar of lessons is 
meant to be used as a guide to the objectives of the state social studies 
program, not as a prescription for day-to-day lesson plans. 

United States and New York State History is a chronologically — organized 
two-year course of study* The two-year sequence traces the hiunan 
experience in the United States from pre-Columbian times to the present, 
tying major political, economic, and social trends in United States 
history to parallel trends and timeframes in New York State history* 
References are also made to Canada and Mexico where relevant* 

In order to achieve the major goals of the program and the specific course 
objectives, it is importanc to present material that is compatible with 
the abilities and interests of students* In the syllabus for grades 7 and 
8 a social history approach is utilized because of its developmental 
appropriateness to students in these grades* 

Social history as an approach to the study of the past is relatively new 
in history education. It is even newer as an organizing framework for 
primary and secondary school curricula. By examining a wide range of 
human activities, and focusing on comnon people and everyday events, 
educators can capture the attention rmd interest of young people who have 
often characterized the study of history as "boring" and "irrelevant*" By 
focusing on this approach, we can both enliven the teaching of history and 
spark an interest in learning history* In addition to increasing student 
interest levels, a social history approach provides students with 
opportunities for the development of content knowledge, expansion of 
conceptual frames, and an understanding of the major ideas of the social 
science. Still another important advantage of using a social history 
approach is that it demands the inclusion of the history of ALL 
Americans* The contributions of women. Blacks, Native Americans, and 
ethnic minorities should be viewed as an integral part of the whole fabric 
of American life and society* 

The course is organized into twelve units of study to be developed and 
explored within a two-year timeframe* Which units are to be studied in 
which grades is a matter for local decision makers to resolve based on the 
needs of students and the available instructional material and resources* 

The course of study in grades 7 and 8 is a vital link in the overall goals 
of the K-12 social studies program* The course builds on, and seeks to 
reinforce, those skills, concepts, and content understandings introduced 
in the K-6 program* 

This program in grades 7-12 emphasizes the development of concepts and 
understandings, or major ideas together with du>ject content* The fifteen 
concepts to be highlighted are: CHANGE, CHOICE, CITIZENSHIP, CULTURE, 
DIVERSITY, EMPATHY, ENVIRONMENT, HUMAN RIGHTS, IDENTITY, INTERDEPENDENCE, 
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JUSTICE, POLITICAL SYSTEM, POWER, SCARCITY, TECHNOLOGY. The major ideas 
to be developed derive both from the major concepts and from an analysis 
of relationships between elements of the content being considered. 



The two-year experience in grades 7 and 8 will provide students with a 
solid content base in American history allowing the grade 11 course to do 
greater justice to the study of the United States as a developing and 
fully-developed industrial nation* The hemispheric connections revealed 
by Including links to Canada and Mexico will provide students with a model 
for the global connections they will discover in grades 9 and 10* 

Within each theme, a number of issue-oriented lesson aims have been 
developed* Each one is directly related to major ideas, most of which 
have been taken from the Mew York State syllabus. These aims have, where 
possible, been posed as problems in order to promote youngsters* maximum 
involvement in the lesson. Problem-centered lessons, by sparking 
co4:trover8y and encouraging students to take and defend positions on given 
issues, will generate this kind of class involvement. 
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Seventh Grade Calendar of La ygQp g 
UNIT 1: Global Heritage ot the American People Prior to 1500 

I. HISTORY AND THK SOTTAL SCIENCES: THE STUDY OF PEOPLE 
AiA^t How do historiana put together the atory of the past ? 
Ma^or Ideaat 

• An in-depth understanding of human CULTURE can be attained by systematic 
use of the concepts, content, understandings and skills of history and the 
social sciences. 

Performance Ob-^ectives! Studonts will be able to: 

• List each of the social sciences and explore the methods and techniques 
utilized by each discipline to put together the story of the past. 

• Explain differences between case study, statistical analysis, surveys, 
interviews, use of primary sources, participants-observation. 

• Compare and contrast how a CULTURE'S past would be studied by an 
anthropologist, an historian, a sociologist, a political scientist, a 
geographer, or a psychologist. 

. Evaluate the extent to which the social scientist has been successful in 
piecing the clues of the past together. 

II. GEOGRAPHIC FACTORS INF LUENCE CULTURE 

AiflL^t Why did early people move f rom Asia to the Americas ? 
Ma^or Ideas: 

. Migration of prehistoric peoples throughout North and South America 
resulted in a widespread settlement and the development of diverse 
cultural patterns. 

Performance Ob-tectivea: Students will be able to: 

• Trace the migration routes to the Americas alleged to have been taken by 
early man. 

• Explain the theory held by anthropologists that Asians migrated across a 
land bridge between Asia and the Americas, and the theory held by Native 
Americans who believe in indigenous development with migration patterns in 
both directions. 

. Evaluate data to determine whether the anthropologist theory is more 
probably true or more probably false. 

• List the reasons early man may have migrated from Asia to the Americas. 




^rAi How did geography Influanca the way the earliest Americans lived? 
Mai or Ideas i 

• A region's geography influences human settlement patterns and adoption of 
lifestyles. 

Performance ftbjeetivea t Students will be able tot 

• Review the migratory patterns of early human beings# using maps of ^sia 
and North America* 

• Analyse Mie role played by geographic factors in affecting the settlement 
patterns and living conditions of the earliest Americans* 

AiBL-ii Tc what extent did the Asteca crsate a great civilisation? 
Major Ideas I 

• Native American civilisation developed levels of TECHNOLOGY that surpassed 
those of their European contemporaries in a number of ways. 

Performance Objeetives t Students will be able tot 

• Describe the ancient Astec city of the Tenochtitlan. 

• Draw conclusions about the political, economic and social system of the 
Astecs from studying primary sources. 

• Make a judgment as to whether the Astecs should have been considered a 
**superior** civilisation. 

Ain-&> How did Mayan pyramids reflect the existence of an advanced 
eivilisation prior to European colonisation ? 

Ma'^or Ideas I 

• Native American civilisation developed levels of TECHNOLOGY that surpassed 
those of their European contemporaries in a number of ways. 

Perfomianise Qb;|egtivea t Students will be able tot 

. Analyse pictures and dr&wings to study the TECHNOLOGY used in building 
Mayan pyramids. 

• List the types o£ skills exhibited in the building of the pyramids, e.g., 
architecture, engineering, painting, sculpture. 

• Make inferences about the impact of Mayan building on other areas, e.g., 
agriculture, religion, pottery. 

• Assess how the Mayan pyramids reflected an advanced civilisation. 

4 ^ 




III. IRCQDOIS XND XLGOHQUIM CIVILI2ATI0W OM THE ATLANTIC COXST OF NORTH AMERICA 

Aia-fit Was thm gftoyraphy of Naw York State mora of a friend or an ensinv to 
Nativa Amarican aattlara? 

Major Tdaaa i 

• Geographic conditions in New York State influenced the cultural patterns 
of its first inhabitants. 

Performance Qbjactivaa i Students will be able tot 

• Describe the geography of New York State which confronted <»arly Algonquin 
and Iroquois settlers. 

• Discuss how ENVIRONMENTAL and geographic factors affected the Algonquin 
and Iroquois diet. 

• Assess the positive and negative influences of geography on the lifestyles 
of the Iroquois and Algonquins. 

Aim 7 1 How did the Iroquois develop ways of living which reflected 
their needa and valuea? 

Major Ideaa i 

• CULTURE is a product of the struggle to meet individual and social needs 
and wants. 

Pftfffgnn pnce Ob j actives » Students will be able to: 

. Compare and contrast Iroquois beliefs with those religious beliefs of 
Americans today. 

. Discuss the importance to the Iroquois of the laws of nature, the wise use 
of natural resources and the concept of land ownership. 

• Evaluate the extent to which the Iroquois should be considered a religious 
people. 



2dm^t Wm thm family aa important to the IroQuois as it is to Ajneri;>.^ ns 
today ? 

Ma^or Idaaat 

• Pra-Columbian Iroquois society was highly organized with family and 
kinship groupings olaying a major role in the social order. 

Performance Ob-^ectivea t Students will be able to: 

• Compare and contrast the role of family in Iroquois society of 500 years 
ago and American society today. 

• Describe the role of women and education in the Iroquois society. 

• Evaluate idietlier family life was more important to the Iroquois than it is 
to us today. 

AinL-2< How are Iroouois and Aloonqain CULTURES similar and different? 
Major Ideas t 

• He can tell how a CULTURE viewed the world by examining their spiritual 
beliefs. 

^•^fomift ftg^ Objectives t Students will be able to: 

. Compare and contrast the spiritual beliefs and spatial patterns of the 
Iroquois and Algonquin. 

• Determine the similarities and differences between Iroquois and Algonquin 
cultures. 

• Explain reasons for similarities and differences. 

AiOL^: How do the legend*^ of the Iroquois and the Algonquin reflect the 
history and CULTURE of thosu people? 

Ma') or Ideas : 

. The lack of written records created problen.5 for those studying 
Pre-Columbian CULTURES. 

Perfftrman ce Objectives . Students will be able to: 

• Summarise folktales or legends of the Algonquin and iroquois peoples. 

c Explain how those stories reflect some of the basic values of those 
nations. 

• Compare and contrast those Native Amarican values vlth contemporary ideas 
and ethical standards. 

o 1 0 
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IV. IPMPKMI CQWCBPTIQHS OF THE WOKLD III 1500 



Ain lit How aceuraf wag thm Kuroyan viw of tha wrld in thm v^ar 15007 
Ma^.or Idaaat 

• Most of what Buropaans cama to know about tha non-Europaan world was 
intarpratad in tarmi of trada possibilitiaa, raligious convarsions and/or 
military conquaat, not with EMPATHY or a concarn for HUMAN RIGHTS* 

• Concluaiona drawn on incomplata and/or inaccurata information can oftan ba 
invalid and mialaading* 

Parfonnajgca Objaetivaa t Studanta will ba abla tot 

• Draw concluaiona about Buropaan psrcaptions of tha world in tha yaar 1500 # 
baaad on accounta of aarly travalara and azplorara, inap8# and writing of 
anciant acholara. 

• Compara Buropaan parcaptions of tha world in 1500 with accounts and 
artifacts producad by non-Buropaara* 

• Bvaluata tha accuracy of th^ Buropaan viaw of tha world in tha yaar 1500. 
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UHIT 2t Burop^an Exploration and coloniiation of tha Amaricas 

I. BUtQPgAH BgPLQRATIQM A ND SKTTLgMgMT 

AilLllJ Wflfl the European sattlamant of America c auaad mora bv oreftd t:han by 
tha apirit of ad vantura ? 

Ma^or ISm^nt 

• Certain conditions create a desire for migration. Some factors push 
people away from their homalands^ while others pull them to specific 
destinations. 

Parf^rmanca Gh^metL^fmmt Students will be able to: 

. Discuss tha factors which motivated Europeans to iimigrate to North 
Aaarica and continue its settlement (e.g., improved navigational 
equipment). 

. Explain tha role of missionaries in the European settlement of North 
America. 

. Determine the importance of winning trade markets and the search for gold. 

. Take and defend a position as to whether greed or adventure led to the 
settlement of North America. 



Aim_12t How much credit should Colu mbus rmrt^iw for fhe discovery of the new 
world ? 

Major lAm^mt 

• European nations explored and settled the Americas for a variety of 
reasons and with diverse goals. 

Parformanca Qh-lectivast Students will ba able to: 

. Explain tha reasons that motivated Columbus to explore the new world. 

• Discuss the hardships faced by Columbus on his voyages. 

. Analyze the viewpoints of historians as to the actual discovery of the new 
world. 



. Take and defend a position as to whether Columbus should be given credit 
for his "discovery. 
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Aiffl^t How did g^QoraBhic fartora Influftnca Kuropaan ^ relorat^ion and 
aattlamant in Worfch and SoatA Wrica? 



Mftlor IdftMt 

• ^liysical geography is important in determining initial locations of 
settlements • 

• Htiman factors influence the extent and density of settlement. 
Parformancfc Objectiv eai Students Irill be able tot 

• List the major explorers, the countries for which they explored and the 
areas of the new worM which they claimed. 

• Trace the settlement patterns and land claims of the French, English, 
Spanish, Portuguese and Dutch during the 16th, 17th and 13th centuries. 

• Explain the impact of ireather and geography on Atlantic crossings* 

• Make a judgment as to the impact of geographic factors on each nation's 
decision to establish settlements in the new world. 



AinLl£t Did the meeting of Europeans and Nativa Americana CHANGE the livaa of 
each for the battar? 

Major Ideas t 

. Anthropologists believe that when two or mor* cultures meet, one or both 
of them will CHANGE. 

Parformanga Objactivaat Students will be able tot 

• List the social, economic and political differences betireen the Europeans 
and Native Americans, e.g., local ruling bodies, attitude toward physical 
labor, land ownership. 

. Discuss the impact of European colonisation on the introduction of new 
diseases to the Americas. 

. Compare and contrast the foodstuffs eaten by Europeans and Native Americas 
before and after colonization. 

. Evaluate the impact of European influence on the lives of Native Americans. 
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AiOLl&t Hqw did ideas about land o wnership lead to problems betwe^in Native 
Americana and Europeans? 



Ma-\or Ideas > 

• Contact between explo^rers and Native Americans was influenced by the 
differences in their cultures, their POLITICAL SYSTEMS^ the values they 
placed on scarce resources, and their levels of technological advancement. 

Performa nce Objectives ! Students will be able to; 

. Describe the reasons for conflict that existed between Native Americans 
and Europeans. 

• Explain the importance of land to Native Aner'^an lifestyles. 

• Explain the reasons for the misunderstanding over land ownership between 
European settlers and Native Americans. 



him nt Were Native Ameri cans or the colonists more responsible for the 
fighting b etween them ? 

Major Ideas > 

• Differences between colonists and Native Americans proved to be 
significant. 

Performance Objectives } Students will be able to: 

• Discuss the major clashes between Native Americans and the colonists. 

• Analyze the arguments advocating that the Native Americans were 
responsible for clashes with the colonists. 

• Analyze the arguments advocating that the colonists were responsible for 
clashes with Native Americans. 

• Make a judgment as to whether Native Americans or colonists were 
responsible for fighting between them. 
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II. COLQHIAL SETTLEMEim GEOGRAPHIC. POLITICAL A ND ECONOMIC FACTORS 

AiaJ^S Why did thm Dutch and the EnyliBh co me into conflict over New York 
State ? 

Ma^or Ideaat 

• Europeans were attracted to the rich resources of New York State. 
PerfQMiiance Ohiectivest Students will be able tot 

• Define and explain the importance of the follo^ingt New Netherlands Dutch 
Ifest India Conqpany, Peter Stuyvesant- Patroons. 

• Compare and contrast the motives for English and Dutch colonisation. 

• Analyse the reasons for the conflict betmen the Dutch and English. 

Aiffl^t To what extent was the econ omic development of the colonists 
dependent on their geography? 

Ma^or Ideas 

• Geographic factors influenced the development of a unique economic pattern 
within the individual colonies and region. 

Performance Ob'^ectives t Students will be able to: 

• IdenMfy the original thirteen colonies on a map. 

• Compare and contrast the unique geographic and economic characteristics of 
the New England, Middle Atlantic and Southern colonies. 

. Evaluate the factors which contributed the most to the economic 
developnant of the colony (e.g., weather, soil, harbors, availability of 
rivers, forests.) 



ERIC " 



III. Lira M CQLQRIXL COMMnWITIgS 

MOL^t Hov d#iiiQeratic wre t^m American coloniea? 

• B^causii of uniqua aituations, aach coiranunity developed an economic and 
political atructura that reflected ita own needs, wants and values. 

Parfaraanea Qbjactivaa t Students will be able to: 

• Identify criteria that characterize a democracy. 

• Describe advances towards democracy made in the colonies (e.g., Mayflower 
Coupact# Fundamental Orders of Connecticut, New England Town Meetings, 
Raligioua Fraadoma# etc.) 

• Diacuas limitationa of colonial democracy e.g., religious and property 
qualificationa for voting, legality of slavery, and lack of voting rights 
for women. 

• Kaka a judgment aa to the degree which democracy exiated in the different 
coloniea. 



AillL-UL< Could the Southern coloniea have pro spered without slaveiy ? 
Ma^or Ideas t 

. Geographic factora influenced the development of the unique POLITICAL 
SYSTEMS and economic patterns within the individual colonies and regions. 

Parformanea Ohjacfcivaa t Students will be able tot 

• Define the difference between indentured servants and slaves. 

• Explain the reasons for slavery becoming an important economic factor in 
the southern colonies (e.g., discovery of the Cotton Gin). 

• Evaluate the degree to which slavery was needed for economic prosperity 
<;«r(^''. ^.^x'^c conditions, landholding system, travel, communication, labor) 
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AiULJit Km Colonial AmTicia a land of opportunity for working people ? 
Ma-^or Idaaa i 

• Labor and work patterns demanded cooperation and a strong work ethic. 
Performane# Objectives : Students will be able to: 

• Discuss the effects that harsh living conditions demanded cooperation and 
strong work ethic. 

• Make inferences about the impact that the abundance of land and the 
SCARCITY of labor had on the colonists. 

• Describe the various employment opportunities which existed for the 
colonists. 

. Assess whether colonial America was a land of opportunity for the laboring 
classes* 

Aini-21: Why was the family such an important institution in colonial America ? 
Major Ideaa: 

• Colonists drew on their European traditions to establish the family as the 
basic social unit in their new communities. 

Performance Qbjectivea : Students will be able to: 

. Define a nuclear family. 

. Compare and contrast colonial family life with the Iroquois family, and 
family life today. 

. Discuss the different and changing roles of family me«nbers. 

. Analyse the reasons for the importance of the family unit in colonial 
times . 
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Ain^i Hov far did vomgn have to go to achieve equality with men in colonial 
America ? 

Major Ideaat 

• Home and family conditions led to inequality of opportunity for colonial 
women. 

Performance Objectives : Students will be able to: 

• Explain the impact existing societal values had on colonial women* (e.g., 
large families, parental consent for marriage, early marria«^e). 

. Discuss the role of ^omen in colonial America. 

. Discuss restrictions placed on women in colonial America. 

. Take a position as to whether equality in the working world was possible 
for colonial women. 

Aim 2S i How well were students in colonial America educated ? 
Major Ideas ! 

. Many communities tend to emphasize order and stability at the expense of 
eq^iality and privacy. 

Performance Qb4ect3<yes ! Students will be able to: 

. Describe the role played by religion in colonial schools. 

. Discuss rules and punishments applied to students in colonial schools. 

. Compare a d contrast the activities in a colonial school with schools 
today. 

. Analyse the positive and negative aspects of schools in colonial America. 
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Aill_2&t To what: extent was religion important in colonial America? 
Major Ideas t 

• Religious thought was a major factor in the development of many 
communities • 

Peformance Objectives t Students will be able tos 

• Discuss the role played by religious groups (e.g., Puritans, Quakers) and 
leaders (e.g., Anna Hutchinson, Lord Baltimore, Roger Williams.) 

• Describe the role religion played in various aspects of colonial life 
(e.g., education, government, business etc.) 

. Analyse the impact that the religious emphasis played on the development 
of colonial life. 

AillL^: To what eictent are Puritan values still alive in America today? 
Ma-^or Ideas t 

• Many communities tended to emphasize order and stability at the expense of 
equality and privacy. 

Performance Object Ives t Students will be able tot 

. List values ^^hampioned by the puritans e.g., individualism, success# hard 
work, education, family. 

. Define puritanism. 

. Analyse the extent to which Puritan values are still reflected in American 
thought and culture today. 
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UHIT 3t A nation it Cr«at«d 

BACKGROUND CAUSES Of THE AMKRICXM RgVOLtlTIQW 
AIB-ZAs Was the Enalilh rola hurmful to th» economic yr ovth of the colonies ? 

• Many colonial buainess peopla resented the lack of opportunity to compete 
fairly with their British counterparts. 

PerformAnee Qh-f^gf^iygf Students will be able to: 

• Define mercantilism, salutary neglect, enumerated articles and balance of 
trade and discuss the effects these actions had on colonists. 

• Analyse the advantages and disadvantages of English rule on colonial 
America. 

• Take and defend a position on the issue: Has English colonial rule 
harmful to colo^iial enterprise? 
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II. THE SHIFT FROM PROTEST TO SEPARATION 

AinL^: Were the British controla over the c olonies after the French and 
Indian War Justified ? 

Ma^or Ideas t 

• British political leaders may have erred as they attempted to manage their 
colonies but they generally believed they were doing the right things for 
the right reasons. 

Performa nce Ob-^ectives t Students will be able to: 

• Describe the impact that the French and Indian war had on Great Britain 
and colonial America. 

• Discuss the British response to conditions existing after the French and 
Indian War (i.e., end to salutary neglect. Proclamation of 1763, Sugar 
Act, Stamp Act and restrictions on colonial legislatures). 

. Evaluate the fairness of the new British controls over colonial America. 



Aim 3Qt How important was the Zenqer Trial in increasing colonial democracy ? 
Ma^or Ideagt 

. New British legislative policies and their enforcement in New York 
antagonized many Americans and resulted in conflict and in political 
expressions of freedom. 

Performa nce Qb-^ectivea t Students will be able to: 

. Explain the charges against Peter Zenger. 

. Assess the validity of the arguments for the prosecution and defense in 
the Zenger trial. 

. Evaluate the proposition that the Zenger trial helped to establish the 
principle of freedom of the press. 
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• British taxation and lagislativa policy A'^tc^ to widen tha rift between 
the Mthar country and its colonies. 

ParforMnea Ohj^e^iw t Students will be able tO! 

• Assess the inpact of the new taxes (Stamp Act, Intolerable Acts) on 
various colonial groups such ass farmers, frontiersmen, businessmen) 

• Analyse the la^ortance and justification of the colonial reaction to new 
British policies (e.g. Sons of Liberty, Boston Tea Party.) 

• Make a judiiment as to iriiether colonists went too far in response to new 
British controls against the colonies. 



Aim-Us To lAat mw^mn^ were Ameriemn coloniata united in their viewa toward 
indeponiloneo ? 

Major Idon i 

. Not all American colonists supported the patriots* attempts to win 
political and economic independence. 

Porformaneo Ob'joefcivos i Students will be able tos 

. Discuss the views towards independence of Benjamin Prar* lin, Thomas Paine, 
Samuel Adams, Patrick Henry. 

• Analyse arguments of those lAo favored remaining loyal to Great Britain 
(e.g.# American colonists in Canada). 

• Take a position for or against independence from Great Britain. 



ERIC 



^ 18 



III. EARLY XTTEMPTS TO gQVBMf THE MgWLY urngPgWDgllT STXTBS 

hka^^t Wag thm Dftelaration of I nda^endanca a plan for damocracv or a 
'^ttfltificatlon for raballion ? 

• Independence is one of the roost cherished American ideals. 
Performanca Qb^activast Students will be able tot 

• Explain the major ideas of the Declaration of Independence. 

• Discuss the democratic ideals enunciated in the Declaration of 
Independence* 

• Evaluate the extent to which the ideals of the Declaration of Independence 
have been achieved. 

• Take a poidtion as to whether the Declaration of Independence was a 
justification for rebellion or a plan for democratic ideals. 

Aim-ait Did New York State deal affactivaly wit h the problems raaulting from 
indapandanca 7 

Ma-^or Ideas t 

. Congress attempted to establish a Republican form of government in each 
state to lay the ground work for the evolving federal system. 

. Local and state governments paid more attention to local and state 
problems and issues. 

Parformanca Qb'^activast Students will be able tot 

. Describe the problems independence created for New YorL^ers e.g., 
organising a new state government, economic and political problems, the 
slavery issue, recruitment of soldiers. 

. Compare and contrast the ideals in tlie New York State Constitution with 
the ideals in the Declaration of Independence. 

. Conqpare and contrast how other states handled problems faced as a result 
of independence. 

. Determine how successful New York State was in handling problems resulting 
from independence. 
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IV. MILITXBY MiP PQLITICXL XSPBCTS QF THE REVOLUTIOW 



AinL^I How rnueh did thm American Ravolution affact thm l iva of fcha 
CQloniatg? 

• The importance of sectional interests was supplanted by a need for 
cooperation in the war effort resulting in greater independence. 

• Individual CHOICE often led to divisions within families and coimiunities. 
Performance Qb^eefciveei Students will be able to I 

• Discuss i:he significance of the Revolutionary War on the participants 
e.g.# New Yorkers, family members remained home# soldiers in battle, 
farmers, businessmen, merchants and Canadians. 

• Evaluate the importance of Washington's leadership. 

. Explain the impact of the war on soldiers on both sides. 



&iffl_2£l Should Canada have joined the other North American cnl oniea in 
rebelling againat the British erown ? 

Malor Tdeaaf 

. Not all Americw colonists supported the patriots' attempts to win 
political and economic independence . 

Performance Qbjeetiveet Students will be able to I 

• Describe the strategies used by the 13 colonies to induce their Canadian 
neighbors to join them in their rebellion against Great Britain. 

• List the advantages and disadvantages of independence from the Canadian 
poirt of view. 

• Analyse the reasons why Canadians remained loyal to England. 
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AillL^l Can w JatTminft the woat i mportant factor leading to the American 
victory in the Revolution? 

Major Ideaa i 

• the outcome of the war was influenced by many factors. 

• The American Revolution began and proceeded haphazardly. Its patterns are 
clearer in retrospect than they were to the people directly involved. 

Pfirfftnn ^nce Objectivee i Students will be able to: 

• Assess the advantages and disadvantages of Great Britain and the American 
colonies. (••g# geography^ leadership/ foreign aid# volunteers^ 
allocation of resources^ mercenaries). 

• Discuss the role of key personal ities# (e.g.# Benedict Arnolds George 
Washington, Ethan Allen and General Burgoyne). 

• Makd a judgment as to the crucial factor influencing the outcome of the 
Revolutionary Vfar. 

AilL-2Al How much did minorities con tribute to the American victory in the 



Major Ideas I 

• Women, Blacks, Native Americans and others contributed to the outcome of 
the war. 

Performance Ob-^ectives i Students will be able to: 

• Discuss the contributions of women. Blacks, and Native Americans in the 
American Revolution. 

• Assess the importance of leaders like Haym Solomon and Robert Morris. 

• Evaluate the impact af tne different minorities, volunteers, foreign aid 
and the human factor in reaching a victorious outcome. 

• Explain reasons for the role of minorities and women in the revolution 
being overlooked. 



Revolution ? 
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V. ECOHQMIC, POLITICAL AND SOCIAL CHANGES BROUGHT ABOUT BY THE AMERICAN 
REVOLUTION 

AinJUs How ravQlut^ionary wt.a the American Rg^volution? 

• Victory ovor Britain in the Revolutionary War produced few immediate 
CHANGES* More significant developments took a longer time to mature. 

P erfomtanqe Qbjectivea t Students will be able tot 

• List the political, social and economic CHANGES brought about as a result 
of the American Revolution* 

• Analyse the CHANGES resulting t£om the Revolutionary War from the 
perspective of a democratic standards 

• Z^aluate the degree to which the American Revolution resulted in 
revolutionary CHANGES* 



Aim 40 1 How much of a CHANGE did New York State •»peri#nce as a result of t he 
American Revolution? 

Ma-^or xJeaat 

* The future of New York was determined by its response to the CHANGES 
wrought by the Revolution. 

* Loyalty to the nation became more important while loyalty to the local 
community and state became less important but remained significant* 

Performance Qbjeetivea t Students will be able tot 

* Make inferences about the impact on New York State by inflation and 
isolation from world markets* 

* Determine the effect of the Revolution on the Iroquois Confederacy* 

* Discuss the treatment of the loyalists after the Revolution* 

* Analyse the extent of CHANGE in New Yo State emanating from the 
Revolution* 



• Th« politieal idMl097 of tte AMrieu Evolution prompted imodiato as 
woll M loag-tom coaeara for political f raadom and HDIOH BIGHTS issues in 
MMAY placas throughoat tha world. 

^rforafnea Ql^-^aefcivs t Stttdaats vill bo abla tos 

• Aaalysa tha dagraa to iriiich tha Amaricaa Savolution fualad avants ia 
Franca ii: 1789. 

• Assass tha isqpact that ravolutioaary laadars ia South Anarica draw from 
Amaricaa idaas. 

. Svaluata tha validity of tha statanant **Tha Amarican Bavolution sarvad as 
a modal for Bavolutioaa arouad tha world. 
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UNIT 4 I Bzperiments in Sovernment 

!• THB AirriCLBS OF CQNrEDERXTIQN AND THE CRITICAL PERIOD 

AiflLill How did thm Artiicles of Con federation help govern the new nation ? 
Ma^or Tdeaat 

• The United States under the Articles of Confederation was a loose union of 
independent semi^-nations bound together in a "league of friendship." 

Performance Objectives i Students will be able to: 

• Enumerate the problems faced by the new nation after the Revolution. 

• Compare and contrast the POWERS of the states and national government 
under the Articles of Confederation* 

• Evaluate the strengths and weaknesses in the structure of the government 
under the Articles of Confederation. 



AinLlli How did weaknesses in the Articles of Confederation create major 
problems during the Critical Period? 

Maior ideas i 

• The Articles of Confederation had several major weaknesses which greatly 
limited its success in governing the new nation. 

Perfermanee Objectives ! Students will be able to: 

• List the weaknesses of the Articles of Confederation. 

• Assess the impact of these weaknesses on the average American (e.g., the 
farmer, the businessman, the debtor, the militiaman, and the banker). 

• Evaluate how the weaknesses in the Articles of Confederation created the 
"Critical Period." 
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AlB-iiS Pid tht HorthWBt Oritinanca hiilp build & atronoT Amiirieii ? 



Major Idaa^f 

. Und«r thtt Articles o£ Confederation the concept of coimnon CITIZENSHIP in 
ona nation-state shared by the citisen of several states was developed. 

Perf6rmAnee Qh^eetiiveat Students will be able tot 

• Describe the major features of the Northwest Ordinance. 

• Describe the impact of the Northwest Ordinance on the future development 
of the United States in such areas asi slavery, public education, HUMAN 
SIGHTS and the admission of states into the Union. 

• Evaluate the degree to which the Northwest Ordinance contributed to the 
development of the United States. 



II* THg imi vnPK STATE POW STITCTriQIi Qr 1777 

Alm-lSl How ttftCtiV Vas the Wnw York state CQHaj^H^uM on as n pl^n nf 

. Tht ttatt as a political entity assumed a somewhat differeuL meaning with 
the birth of the United States. Instead of having virtually the same 
meaning as nation^ it came to mean in our context, a semi -autonomous unit 
within a nation. 

. The tradition of a bicameral legislature was included in original New York 
State Constitution as were many of the rights included in the Bill of 
Rights. 

. The first New York State Constitution served, along with a number of other 
documents^ as a model for the development of the United States 
Constitution. 

Performance Qh-^ecfc4vegi Students will be able tot 

.... ... y.. 

. Compare and contrast the POWERS of the state in the early national period 
.^th the POWERS of the state today. 

. Outline the structure of the early New York state government! (bicameral 
legislature^ governor with limited authority, state courts, rights and 
liberties.) 

. Describe the impact of the New York State Constitution on its citizens 
. Conqpare and contrast this state plan with the \rticles of Confederation. 
. Evaluate the New York State Constitution as a model for state government. 



Aiffi-lftt Was the New York Stufe ConatiM^tion of 17 7 7 a demQcratic dQcument ? 
Major Ideaat 

. Many of those rlallta not included in the United States Constitution until 
the Bill of Rights was adde.d, were written into the original New York 
State Constitution. 

Perfornianee Qh-^eetlveat Students will be able to: 

. Compare and contrast the Articles of Confederation with the New York State 
Constitution of 1777. 

. Trace the influence of the New York document on the Federal Constitution 
written a decade later. 

. Assess to what degree working people, women and minorities were accorded 
full CITIZPMSHIP rights under the New York State Constitution of 1777. 
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III. THE WaiTIll G. STRUCTORB AND ADOPTIOH OF THE UNITED STATE S CONSTITUTION 



Ala 47 1 To nhat nt wag damocracy compromised at the Constitutional 
Convantion ? 

Ma^or Idaaat 

• The unusual concentration of talent and leadership present in the early 
years of the United states was a major factor in the successful launching 
of the new nation. 

• The government established by the United States Constitution combines 
strength and limitations witli an upward ratlier than downward flow of POWER. 

• The Constitution has often been described as a "bundle of compromises" a 
quality which is part of the document's strength. 

Performance Objectives : Students will be able to: 

• List the major issues confronting delegates at the Constitutional 
convention* 

. Suggest possible con^romises to resolve major issues at the constitutional 
convention* 

• Evaluate the strengths and/or weaknesses of the Great Compromise<r 3/5 
compromise and commercial compromise or export duties. 

• Evaluate the extent to which democracy was compromised at the 
Constitutional convention. 



Aim 4S > Did the "We The People" of thm United States constitution include 
women and minorities? 

M£jor Ideas 1 

. A republican form of government emerged to place the citizens at the focal 
point of a new and unique democracy . 

Performance Ob-^eGtives > Students will be able to: 

• Assess the degree to which women and minorities were given political 
rights under the Constitution. 

• Discuss the reasons %diy they did not enjoy the full rights of citizens. 

• Discuss whether the Constitution of the United States in its original form 
could have been called a democratic document. 
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Aim 49 1 Does thm '^aeparation of povftrs" in the United States Constitution 
provide an effective check against tyranny? 

Major Ideas t 

• The United States Constitution was an advanced revolutionary plan of 
government in its time and remains so today* 

Performance Qh-jectivis t Students will be able to: 

• Define separation of POWERS, legislative, executive and judicial branches, 
and checks and balances • 

• Describe the POWERS of each branch of the national government and cite the 
checks each branch of government has on the other. 

• Explain the justification for the separation of POWERS as a meaas of 
reducing the possibility of tyranny by one branch of government* 

• Examine the separation of POWERS in the United States today to determine 
whether any branches are becoming too powerful. 

• Evaluate whether separation of POWERS is an effective check against 
tyranny. 



Aim 50 8 Was the Bill of Rights a necessary addition to the Constitution? 
Ma-^or ideas 1 

* The Bill of Rights confirms the belief in human dignity, liberty, JUSTICE 
and equality. 

* The Bill of Rights confirm the concept of a limited government* 
Performance Objectives : Students will be able to: 

* Discuss reasons for the addition of the Bill of Rights to the original 
Constitution* 

* Explain how individual liberties are protected by the Bill of Rights* 

* Assess the impact of the Bill of Rights on both citizens of the new nation 
and citisens today* 

* Evaluate whether the Bill of Rights was a necessary addition to the 
Constitution* 
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AiflL-Sll Does thm Conatitution prov ide the Congress with enough power to do 

Major Moaai 

• The United States Constitution states the purpose^ functions and 
limitations of the federal government* 

Performance Ohjectivesi 

• Describe the POWERS of the Congress as outlined in Article I of the 
Constitution* 

• Compare and contrast the Rouse of Representatives and the Senate. 

• Trace the steps showing how a bill becomes a law. 

• Evaluate the effectiveness of Congress as outlined by the Constitution. 

Aim 52 I Was the development of an "unwritten constitution" necessary ? 
Major Ideas t 

• As American society CHANGED, a series of practices and procedures evolved 
into an "unwritten constitution." 

Performance Ob-^ectives i Students will be able toi 

. Define and give examples of the unwritten constitution. 

. Analyse impact of features of the unwritten constitution (e.g., political 
parties, congressional committees and the President's cabinet) on our 
government* 

. Explain the conditions that led to the evolution of an "unwritten 
constitution." 
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^ilD_51i Haa thm elaatlc clause "atratched" Co ngreaa' power too much? 

Major Mmi 

• The United States Constitution has endured, with relatively few 
modifications, because of built-in procedures which accommodate CHANGES in 
Aaericfud society. 

Performance Objectives : Students will be able tot 

• Define "the elastic" clause. 

• Explain how the elastic clause has made the constitution a flexible 
document* 

• Cite examples of congressional actions derived from the elastic clause. 

• Evaluate whether the elastic clause has given Congress too much POWER. 

Aiffl_5il Can any Am eriean become Preaidant of the United States? 
Major Ideas I 

• The United States Constitution states the purpose, functions and 
limitations of the Federal government. 

Parformance Objectives i Students will be able to: 

• Describe the formal Constitutional requirements for becoming President of 
the United States. 

. Analyze the informal requirements for the presidency. 

. Take a position if any qualified American has a reasonable chance of being 
elected President of the United States. 

Aiffl_5il Does the p reaident have too much POWER? 
Maior Ideaa: 

• The United States Constitution states the purposes, fimctions and 
limitations of the federal government. 

Performance Objectives : Students will be able to: 

. List the major POWERS of the President as outlined in the Constitution. 

. Describe the vari *us "hats" worn by the President and evaluate their 
relative importance. 

• Analyse the advantages and disadvantages of bestowing the President with a 
great deal of power. 

. Evaluate whether the President has too much power. 
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AiSL^t How domm the Supreme Court up hold the principles of the Constitution ? 

• The Constitution represents the embodiment of the belief in human dignity , 
liberty. JUSTICE and EQUALITY in theory, but not always in practice. 

Perforraanci Ideas t Students will be able to: 

• List tae responsibilities of the judicial branch as outlined in Article 
III of the Constitution. 

• Define judicial review, appeal, writ of certiorari. 

• Cite examples of how the Court's decisions have affected Americans (e.g.. 
Brown v. Board of Education, Miranda, Plessy v. Ferguson.) 

• Evaluate whether the Supreme Court has upheld the principles of the 
Constitution. 



him 57 t Is it too difficult to cmiWGg th e Constitution ? 
Major Ideas t 

. The United Statec Constitution has endured, with relatively few 
modifications, because of built-in procedures which accommodate CHANGES in 
American society. 

Performance Objectives : Students will be able to: 

. List the ways of amending the Constitution and ratifying the amendments. 

• Discuss the reasons for the relatively few amendments to the United States 
Constitution. 

• Evaluate whether the stringent amendment process is a positive or negative 
feature of the constitution. 




31 



AilL^l How fair Is the partnership between state and federal g overnments? 

• The government established by the United States Constitution combines 
strength and limitations # with an upward rather than domward flow of 
POVfBR. 

• The United States Constitution states the purposes, functions and 
limitations of the federal government. 

Performance Objectives t Students will be able to: 

• Define reserved, delegated and shared POWERS. 

• Compare and contrast the POWERS of the state and federal governments. 

• Predict possible conflicts between the state and federal governments. 

• Evaluate the nature of th^ partnership between state and federal 
governments. 

AiflL^t Was the opposition to the Constitution in Hew York Stat e justified? 

• Acceptance of the Constitution by the states was by no means certain, and 
difficult to achieve in several cases. 

Performance Objectives t Students will be able tot 

• Explain the reasons for the opposition to ratifying the Federal 
Constitution in New York State. 

. Describe the role played by the writers of the Federalist papers in 
gaining support in Kew York State for the ratification of the Constitution. 

. Evaluate the justification for the opposition to the Constitution. 
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UNIT St Lif« in tha New Nation 
I. Naw Cowrnmant in Qparation 

Aiffl-fiflt How affactiva was Praaidant Wa shington in keeping the United States 
neutral in its fe%rm im affairs ? 

Ma-tor Ideas t 

• The early years of the new nation saw a series of challenges to her 
stability and her existence. 

Parfomtanca Qb-^eetivaat Students will be able to: 

• Discuss President Washington's foreign policy of neutrality. 

• Identify! Genet Affair, Jay's Treaty, Pinckney's Treaty, Treaty of Fort 
Greenville. 

. Evaluate various courses of action for the new nation in dealing with 
foreign countries. 

. Evaluate the effectiveness of Washington's foreign policy stressing 
neutrality. 

AiflL-filt i)id George Washing ton's farawell address provide Qood advice to the 
new nation? 

Ma-tor Idaa t 

. Until the outbreak of World War I, the United States tried to maintain a 
policy of noninvolvement in European political affairs. 

Parformanca Qb^ectiveat Students will be able tot 

. Define isolation and neutrality. 

• Discuss the key points in Washington's farewell advice. 

• Compare and contrast American policy of i&olation and neutrality in 
Washington's times and today. 

. Evaluate whether Washington's farewell advice was helpful to the new 
nation. 
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Aiffl_fi2t Would Xlax andT HMiiltQn'a economic advice to the new nation be good 
advice for the United States today? 

Major Ideal t 

• The early years of the new nation saw a series of challenges to her 
stability and existence. 

Performange Objectives » Students will be able tot 

• Describe the significant elements of Alexander Hamilton's economic plan. 

• Analyse the impact of Hamilton's economic plan on various Americans: 
small businessmen, farmers, wealthy merchants. 

• Evaluate the strength and weaknesses of the plan in solving the new 
nation's immediate financial problem. 

• Assess whether Hamilton's plan guided the United States in the right 
economic direction. 



Aim 63 1 Did the organisation of political parties do more good than harm for 
the young nation? 

Major Ideast 

• Victory in the Revolution helped ensure the idea that this was a republic 
wherein each citisen had obligations and a duty to participate in the 
POLITICAL SYSTEM. 

• For much ot the nineteenth century, the only important politics were local 
politics because national parties had few national issues to deal with. 

Performance Objectives i Students will be abJ.e to: 

. Trace the growth of political parties in the new nation (Federalists, 
Democratic-Republicans ) 

. Compare and contrast the role of political parties in the days of the new 
nation and today. 

. Analyse the positive and negative features of political parties. 

. Evaluate whether the political party was good or bad for the young nation. 
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Aia^S Shottlii thm •l«etlQn of IMP haw hmmn eallad a revolution? 
Major M#af i 

• TlM Mrly years of thm new tiation saw a series of challenges to her 
stability and existence. 

Perfernianee Ohjeetivesi Students will be able toi 

• Identify the issues contested by the Federalist and the 
Denocratic--Sepublicans in 1800* 

» Bzpla<.n the CHANGES that had to be made in the political process as a 
result of the election* 

• Evaluate Jefferson's inaugural promise for harmony* 

• Evaluate whether the election of 1800 was a revolution or the framework 
for peaceful CHJOIGE. 

AinL-ft£l How did John Marshall ahapit the role of the Supreme Court? 
Ma jot Ideas > 

• The United States Constitution has endured^ with relatively few 
modifications, because of built-in procedures which accommodate C£TANGE8 in 
American society > 

• As American society CHANGED, a series of practices and procedures evolved 
into an **unwritten constitution*** 

Performance Qhjectivea t Students will be able toi 

• Identify judicial review • 

• Cite key issues in Marbury v* Madison, McCulloch v* Maryland* 

• Identify the long-term consequences of the Marbury y* Madison decision* 

• Evaluate how Marshall's decisions shaped the role of the Supreme Court* 
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AiD-ftftt Hw wiat a purchase vaa t^ha Ln uiaiana Turrli-ftry ^ 
Major M#aai 

. Tha first years o£ the new nation saw a series of trials and tribulations 
which vastly expanded the country's territorial boundaries and helped 
establish future goals and practices. 

Performsnce Oh^leetivegi Students will be able to: 

• Locate the Louisiana Territory and identify the new boundaries of the 
United States. 

• Analyse the constitutional question related to the purchase of the 
Louisiana Territory. 

• Evaluate the importance of the Louisiana Purchase in the future 
development of the United States. 

. Give their opinion on the wisdom of the purchase of the Louisiana 
Territory. 



Ailll-filt Was the United States Justified fiohtina in the War of 1812 7 
Major Ideat 

. Despite the fact that the War of 1812 was a peculiar war in term& of its 
issues/ it made America a stronger and more unified nation. 

Performance Qbj tivest Students will be able to: 

. Identify the reasons for American entry into the War of 1812. 

. Analyse other alternatives to war for resolving United States differences 
with Great Britain. 

. Interpret the Treaty of Ghent, and determine if America won anything as a 
result of the war. 

. Evaluate whether Americans %rere too eager to enter into war against 
England in 1812. 



AkL^i How did the War of 1812 affect Americana' pridft in t hair nuMon ? 
Major IdtflU 

• D«apit« the fact that the War of 1812 was a peculiar war in terms of its 
issues^ it made America a stronger and more unified nation. 

Performance Qb-^eetives t Students ifill be able tot 

• Identify examples of nationalistic spirit that resulted from the War of 
1812 (e.g.. Bra of Good Peeling, economic expansion etc.). 

• Bvaluate the importance of developing national pride and symbols for the 
future of America (e.g. "Star Spangled Banner"). 

. Assess the impact of the War of 1812 on Americans' pride in their nation. 
AilO-fiAl Was the United States juatified in issuing the Monroe Doctrine ? 

. In an attempt to reinforce a rising national spirit. Amex'can leaders 
issued unenforceable warnings to much stronger European POWERS. 

Peformance Ob-^ectives i Students will be able to: 

. Describe the circumstances in Europe and Latin America which led the 
Unite^S States to issue the Monroe Doctrine. 

. Explain the major provisions of the Monroe Doctrine. 

. Analyse the short and long range impact of the doctrine on the interests 
of the United States, Europe and Latin America. 

. Detei^.ine whose interests were better served by the Monroe Doctrine: the 
United States or Latin America. 

. Evaluate the justification of the United States for issuing the doctrine. 
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II. THt API OF JXCKSQW 

hl^JUtl To what •irf nt did ''Manif at Deatiny" Qiv# America the right to 
a»pand ita bordara? 

Major Idaaa t 

• During tha aga of Jackson, Americana developed a atrong sense of 
ethnocentric nationaliam. 

Perforaanca Qbjaetivaa i Studenta will be able toi 

• Identify the term **Manifeat Destiny". 

• Diacuaa reaaona Americana gave for expanding %restward. 

• Locate the United Statea' territorial acquiaitions to 1840. 

• Compare the impact of the ireatvard movement on: pioneers, businessmen, 
Indiana, Blacka, aol«liers. 

• Evaluate whether the idea of "Manifeat Destiny" gave America the right to 
expand ita bordara. 

iJjnJLLi Did Jackaon'a election repreaant a vi ctory for the common man? 
Major Idaaai 

. The election of Jackaon to the presidency ushered in a new era of American 
political, economic and acsial development. 

. Vlhile auffrage waa eicpanded to include most adult white males, it was not 
extended to include women, Blacka, or Native Americans. 

Parformanea Objactivea t Studenta will be able to I 

. Deacribe the peraonality and programs supported by Andrew Jackson in the 
election of 1828. 

. Analyse the groups for which the Jackson candidacy had the greatest appeal. 

. Explain why many people perceived Jackson to be the common man's president. 

. Evaluate the degree to which Jackson's victory was a victory for the 
common man. 
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MB-Z2i Should a ntBtm hav t.hm rioht to iynora t^m laws of t he national 
Qovrnmant? feaaa ^i-uAyt tha Tariff Criaia of 

Mfljor Idaan 

• Tha alaction of Jackson to tha presidancy ushered in a new era of American 
political # economic and social development. 

Perfoniianca Qhjactiveai Students will be able to: 

• Define sectionalism^ nullification, and the Tariff of Abomination. 

• Discuss how the tariff of 1828 heightened the sectional conflict between 
North and South. 

. Evaluate South Carolina's response to the Tariff of Abomination. 

• List arguments favoring and opposing Jackson's stand and actions regarding 
the tariff. 

. Take and defend a position or idiether a state should ever have the right 
to ignore the laws of the national government. 



hiSLJll Did Jackaon'a policiaa toward Native Americana aarve A narica'a be st 
intaraata ? 

Ma^or Idaaat 

. Throughout this period government policy toward Native Americans showed 
little EMPATHY and even less regard for HUMAN RIGHTS. 

Performanee Qhji»ff»ivegt Students will be able to: 

. Identify Jackson's position in the Seminole War and in the forced removal 
of Native Americans (1820-1840). 

. List alternatives to resolving the problem between the Georgia settlers 
and the local Native Americans. 

• Evaluate whether Jackson's policy toward Native Americans was in America's 
best interests. 
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Aili_Zlt Wm Jackgon a damograt or a dictator? 
Ma^or lAaaai 

• Th« tlttction of Jackson to the presidency ushered in a new era of American 
political # economic and social development. 

Performance Objectives t Students will be able to: 

• Identify the reasons why Jackson is associated with tlie "common man.** 

• Discuss reasons why Jackson is viewed as the common man*s president. 

* 

. Evaluate Jackson's use of presidential POWER in such areas as his veto of 
the National Bank# spoils system^ tariff of 1828 # etc. 

• Take a stand as to whether Jackson was a democrat or a dictator. 



Aiffl_Z£t How did Te»ag> entry into the United States cause conflict between 
the Worth and South? 

Ma^or Ideaat 

• The election of Jackson to the presidency ushered in a new era in American 
politicals economic and social development. 

l^eformance Objectives t Students will be able to: 

• Analyse the impact on the North and South of Texas* entry into the United 
States. 

• Describe the impact of Texas* entry to the union on Mexico^ slave owners, 
and abolitionists. 

• Evaluate the extent to which the addition of Texas to the Union would 
cause conflict. 
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hlmJl&t Hov Buccaaafttl was tha suff rage movement in makiny the United States 
a more democratic nation? 

Ma-^or Ideas t 

• While suffrage was expanded to include most adult white males, it was not 
extended to include women. Blacks, or Native Americans. 

• Attempts to correct flaws in the American character highlighted the reform 
movements of the Jackson Era. 

Peformance Objectivea t Students will be able to: 

• Identify the goals of the suffrage movement during the Jacksonian era. 

. Describe attempts to expand the franchise on merchants, poor farmers, 
women, free Blacks, or slaves. 

. Evaluate the tiuccess of the suffrage movement on making the United States 
a more democratic nation. 



Aim 77 > Did Nat Turner's revolt help or hurt the anti-slavery movement? 
Ma-^or ideas t 

• Attempts to correct flaws in the American character highlighted the reform 
movements of the Jacksonian era. 

• Although slavery affected many social institutions, its greatest harm lay 
in its denial of basic, HUMAN RIGHTS. 

Performance Objectiv es t Students will be able tot 

. Describe the events related to Nat Turner's rebellion. 

. Analyze the reaction to Nat Turner's rebellion by: slaves, masters, 
government officials in the North and Sout\i, abolitionists, and white 
citizens in the North and South. 

• Discuss the results of Turner's rebellion on the lives of slaves. 

. Evaluate whether Nat Turner's revolt helped or hurt the abolitionist 
movement. 
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AillL^t Did the hmnanitarian reforms of the Jackson Era do enouoh to improve 
peoplee' liv? 

. Attenipts to correct flaws is the American character highlighted the reform 
novements of the Jackson Era. 

Performance Qh-^^ctivast Students wilX be able to: 

• Discuss the contributions of Dorothea Diz, Horace Mann, Elizabeth Cady 
Stanton to the humanitarian reform movements of the Jackson Era. 

. Describe the relationship between the reform movement and the changing 
social climate of the Jackson Era. 

. Evaluate the effectiveness of the reform movement in changing people's 
lives. 



Aiffi-Zit To what eittient did the arts reflect the values of Americans during 
the >*A<prft of Homaspun"? 

Maior Idaat 

. A people's literature, art and music reflect the ideas and values of the 
society they live in. 

Performance Oh^ftctivegt Students will be able to: 

. Identify the values expressed by representative art, music and literature 
of the Jacksonian period (e.g., Hudson River School painters, Hawthorne, 
Melville, Irving). 

. Explain the relationship between the arts and the political climate of the 
early I9th century. 

. Evaluate the extent to which the arts reflected the values of America 
during the **Age of Homespun.** 
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AillL^t Should thm ffovrnment hava listened to the demands of the Temperance 
Kovement ? 

Major Ideas t 

• Xttempts to correct flaws in the American character highlighted the reform 
movements of the Jackson Era. 

Perforsiance Qhjegtives t Students will be able to: 

• List the demands of the nineteenth-century Temperance societies. 

• Describe the actions taken by members of the Temperance society to further 
their demands. 

• Compare and contrast the nineteenth century Temperance Movement with 
current anti-alcohol and anti-drug campaigns. 

. Determine whether the government should have listened to the demands of 
the Temperance groups. 
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in. THB AGB or HOMESPUN ^ MQVgMgMT F ROM AN AGRARIAN TO AN INDUSTRIAL SOCIETY 

Alffl_ftll How did f Chnolooical changes affect the l ife styles of Americans in 
the early IQth century? 

Major IdttMi 

• CHANGE in traditional patterns of community, family and working behavior 
took place slowly. 

• Mhila TECHNOLOGY made life easier in some respects und made many things 
less scarce, it also had unintended effects on the way people lived. 

Peformance Ob^ectiveai Students will be able to: 

. Deacribe the daily lives of new women and children during the Age of 
Homespun. 

• Identify technolooical CHANGES and explain their impact on agrarian 
society of the Age of Homespun. 

• Account for the far reaching CHANGES TECHNOLOGY brought to family, 
community and work. 

. Evaluate the extent to which TECHNOLOGY affected the life styles of 
Americans. 



Ail!L-&2s How important was the deve lopment of an effective transportation 
network to the egonomic growth of the United States ? 

Malor Ideas t 

. While TECHNOLOGY made life easier in some respects and made many things 
less scarce, it also had unintended effects on the way people lived. 

. Regional interaction increased with improvements in transportation and 
communication. 

Performance Ohjeetivest Students will be able to: 

• Identify the major East-West routes connected by road and canal in the 
early 19th century. 

• Describe the impact of an improved transportation network on the 
businessman, the frontiersman, the farmer, and the housewife* 

• Evaluate the importance of an improved transportation network tovard the 
economic development of the United States. 
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Mm 83 1 How did the bttildin9 of the E rie Canal help make Nev York frhe "Empire 
State?" 

Major Ideas 8 

• The Erie Canal had an important impact on the growth and development of 
New York State. 

Performa nce Objectives t Students will be able to: 

• Describe the reasons behind the building of the Erie Canal. 

. Compare the impact of the Erie Canal on farmers, merchants, workers, boat 
passengers. 

• Describe the impact of the Erie Canal on the growth of Hew York State's 
population and economy. 

. Analyze the impact of the Erie Canal on the development of New York State. 



Aim 84: Was the growth of factories a bless ing or a curse ? 
Ma-^or Ideas t 

. Economic growth brought about fundamr.ntal CHANGE in the ways Americans 
conducted their personal and private business. 

. While growth became an important community goal it brought about a 
conflict between the desire for CHANGE and a traditional wish for 
stability. 

Performa nce Objectives t Students will be able to: 

. Describe the shift from a home economy to a factory system. 

. List the advantages and disadvantages of factory system for the consumer. 

. Evaluate the impact of the factory system on the businessman, the woman, 
the farmer, the teenager, and the family. 

. Oppose or defend the question of whether the factories were a blessing or 
a curse. 



erIc 



4d 

45 



Aia-ft5t How did family roles CHANGE during the Age of Homftspun ? 
Ma^or IdeMt 

• As the econofnic and POLITICAL SYSTEM of the nation CHANGES, there was a 
corresponding need for the restructuring and redefinition of the American 
family. 

Performance Qhjeatives i Students will be able to: 

• Discuss the CHANGES in the roles of women, children and men which occurred 
as the United States moved from agrarian to industrial society. 

• Explain the relationship between industrialisation and the formation of 
the nuclear family. 

• Compare and contrast the role of women and children in the Age of Homespun 
and today. 

. Analyse the CHANGES in the family resulting from the Age of Homespun. 



AimJULt Should women today be grateful to 19th century women? 
Major MiM8« 

. As the economic and POLITICAL SYSTEM of the nation CHANGED there was a 
corresponding need for the restructuring and redefinition of American 
social values. 

Performance Objectives ! Students will be able to: 

. Describe conditions facing women which motivated the Seneca Falls 
Convention. 

. Identify the contributions of Elisabeth Cady Stanton and Lucretia Mott to 
the women's rights movement of the 19th century. 

. Discuss the demands of women as stated in the Seneca Falls Convention. 

. Evaluate the extent to which women today should be grateful to 19th 
'sentury women. 
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Aiffi 87: How closely did fashions reflect the values of 19th century America? 



Major Ideas 1 

• As the economic and POLITICAL SYSTEM of the nation CHANGED there was a 
corresponf^ing need for the restructuring and redefinition of American 
social values. 

Performance Objectives ! Students will be able to: 

• Identify the CHANGES in fashion, home decoration and appearance during the 
period 1790-1830. 

• Explain the relationship between fashion and social values of the time 
period. 

. Evaluate the extent to which fashions reflect the values of the times. 
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UNIT 6; Division and teunion 

I. ONDERLYIMG CAUSES OF TH g CIVIL JkR 



AinL^i Was territorial •gpanaion a major reason for differences between the 
North and South? 

Malor Ideaat 

• The Civil Har began partly because of basic differences between the North 
and South and partly because leaders of each section misjudged the 
intentions of t£e other. 

Performanee Ob^ectivegi Students will be able to: 

• Trace the westward expansion of America. 

• Explain how the addition of western lands was related to the issue of 
slavery. 

. Evaluate lAether territorial expansion could continue without dividing the 
nation. 



AiOLJlAl Was United States expansion destined to cause conflict with foreign 
nations? 

Ma^or Ideaat 

. During the Age of Jackson, Americans developed a strong sense of 
ethnocentric nationalism. 

. One country's good intentions are not always perceived as being good by 
other countries. 

Performance Ob-^ectivest Students will be able toi 

. Explain the conflicting claims to the Oregon and Texas territories. 

. Compare and contrast the manner in which the United States settled the 
conflicts in each of these territories. 

. Evaluate whether the United States' policy of Manifest Destiny was 
destined to cause conflict with foreign nations. 
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Mffl-Sflll How proud ghould Americana hava hmmn o f thftir role In thm Mexican War ? 



Major Ideagf 

• One country's good intentions are not alvays perceived as being good by 
other countries. 

Performanee Ob^ectivegt Students will be able toi 

• Discuss the causes for the war between the United States and Mexico in 
1848. 

• Analyse the pros and cons of the United States involvement in the Mexican 
war* 

• Evaluate of the peace treaty ending the Mexican War. 

• Make a judgment as to whether Americans should have been proud of their 
role in the Mexican war. 



AiULlll Could the rivalriea between the Worth a nd South have been settled 
peacefully ? 

Mai or Ideas t 

• Though agriculture was the mainstay of the economic system of both the 
North and South, the two sections took on different economic 
characteristics . 

. The question of states' rights was a major conatitutional issue dealing 
with POWER. 

• Because Northern and Southern leaders misjudged each other's intentions 
and failed to reach agreement on the issue of slavery in the territories, 
filxil war became inevitable. 

Performance Objectives t Students will be able toi 

. Compare and contrast the economic interests of the North and South before 
the Civil 'War. 

. Explain how issues such as the tariff, territorial expansion and slavery 
heightened the rivalry between North and South. 

. Evaluate whether sectional differences were too great tc be reconciled 
peacefully. 
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Aia-&2l To what •gtiant gould CQmpromige haw saved tha union? 
Ma^er Idaaai 

• Because Northarn and Southern leaders misjudged each other's intentions 
and failed to reach agreement on the issue of slavery in the territories, 
civil war became inevitable. 

Performance Qb^ectivag ^ Students will be able to: 

• Explain the issuea which divided the North and South before the Civil War. 

• Describe the issues and provisions of the Compromises of 1820 (Missouri 
Compromise) and 1850 • 

• Determine whether compromise could have saved the union. 

AifflJill Wl^y did slavery become a Southern institution? 
Major Ideas t 

• While the practice of slavery was not new# it developed unique qualities 
and characteristics in the colonies and the United States. 

Performance Objectives t Students will be able to: 

• Trace the origins of slavery in the colonies. 

• Explain the impact of technological and economic CHANGES in America on 
slavery (e.g.# invention of cotton gin# industrialization). 

. Explain why slavery became a Southern institution. 

AillLliJ How did slave children live ? 
Major Idea t 

• While slavery affected every aspect of the social institution of both 
whites and Blacks# its greatest harm lay in its denial of freedom and 
basic HUMAH RIGHTS. 

Performance Objectives : Students will be able to: 

• Describe everyday activities of slave childreti. 

• List the restrictions placed on the slaves by both master and government. 

• Compare lifestyles of a slave and a planter's child. 
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Aim^l HQW did ilavtl try to cope with thm harah gn ndlfcioaa of giirvHmd# ? 
MilQr IdMH 

• Nhil« slavery affected every aspect of the social institutions of both 
lAites and Blacks^ its greatest harm lay in the denial of freedom and 
basic RUMJOI SIGHTS. 

PTformimce Qh^activat Students will be able toi 

• Descrifc^ the harsh conditions faced by slave families « 

• Discuss the impact of religion^ education and efforts to preserve the 
family. 

• Compare and contrast the slaves' overt and passive resistance. 

. Describe how slaves developed means to preserve their human dignity. 



^mJ^At Did the abolitioni sts' aetions do more to h»lp or hurt the t^nti- 
slavery movement ? 

Ma^or Idaagf 

• Abolitionists believed that slavery was a moral wrong and should be 

replaced by freedom and respect for HUMAN RIGHTS but they had little real 
POIfES beyond the impact of their words and th*^ emotions they aroused in 
others. 

. Khile slavery affected every aspect of the social institutions of both 
whites and Blacks^ its greatest harm lay in its denial of freedom and 
basic HUMAN SIGHTS. 

Performance Qb-^afftivat Students will be able to: 

. Describe «:he actions taken by American abolitionists Frederick Douglass^ 
Hilliam Lloyd Garrison^ Harriet Tubman and John Brown and by Canadians 
(e.g.^ underground railroad). 

. Analyse the impact of abolitionists' actions on various Americans: 
slaves^ slave owners^ northerners^ free Blacks^ etc. 

. Assess the extent to which abolitionists' actions helped or hurt the 
anti-slavery movement. 
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AiB-8Zi Piit thm Civ il War baain with thm Kanaaa-Nabraska Act? 
Ma^or Tdaaat 

• tecauM Northern and Southern leaders misjudged each other's intentions 
and failed to reach agreement on the issue of slavery in the territories, 
civil war became inevitable. 



ica Ob^activaa i Students will be able toi 

• Explain the circumstances leading to the Kansas-Nebraska Act 1854. 

• Cite exasiples of' sectional bitterness that resulted after passage of the 
Kansas-Nebraska Act. 

. Explain how the Kansas-Nebraska act led to the formation of the Republican 
Party. 

. Discuss whether the Civ:.l War began with the Kansas-Nebraska Act. 
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II. THE CIVIL WAB BRKMCS OUT 

AiA-SAl Did Llneoln^g al^etion maka th m Civil War iMvitiable ? 

• tecaustt northern' and southern leaders misjudged each other's intentions 
antf failed to reach agreement on the issue of slavery in the territories, 
civil war becasM inevitable. 

Performance Qhjeetiwat Students will be able tot 

• Bzplain Lincoln's position on slavery and the union. 

• Describe the attitudes towards Lincoln's election expressed by various 
Americanss northerners, southerners, slaves, etc. 

• Identify the options available to the South after Lincoln's election. 

• Evaluate the extent to which Lincoln's election made the Civil War 
inevitable. 



AiaL-22i How fairly matched ware the Worth and South at the start of the Civil 

Hah? 

Major Ideas f 

• At the war's start each side was optimistic that the conflict would be 
brief # but neither was prepared for a war, particularly one that would go 
on for a long time. 

Performance Objectives i Students will be able tot 

• List the strengths and weaknesses of the north and the South at the start 
of the war. 

• Describe the impact of the war on various Americans in both the North and 
the South. 

• Determine which side should have been favored to win the Civil War. 
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Aia..lQAl How did t h« battlftflalda affuct the homefront: dur lnqi tlnm Civil War? 

. Tbm inability of aithwr tide to win, combined with the war's social and 
•conMic inpact, produced major problems in both ttj North and South. 

p^rgAyiffiff^ Obj ectives t Students will be able tot 

• Locate the sites of major battles and determines how geography played a 
role in the course of the war. 

. Identify the social and economic problems both sides faced as the war 
progressed. 

. Discuss impact of the war on non-combatants. 

. Svaluate how foreign involvement could have altered the course of the war. 

. Assess how the homefront was affected by the battlefield. 
AIBlJJIIs Hew did the Civil War effect Mew Yorkers? 
Major Ideas t 

. Many Mew Yorkers played a significant role either in support or in 
opposition to the federal government and its wartime policies. 

Performanee Objectives t Students will be able tot 

. Identify the actions taken by Mew Yorkers in support of the union. 

. Describe the impact of the Civil War on Mew York women. Blacks, rich and 
poor, young men. 

. Explain the reasons for the draft riots of 1863. 

. Svaluate how the Civil War affected Mew Yorkers. 
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Aim 1Q2> boea Lincoln dftgarva tYim M Me of thm Great Emancipator ? 

Major Ideaax 

• As the victors. Northern political leaders tried to implement their own 
solutions to the problems which caused the war. 

• The Civil Har began partly because of basic differences between the North 
and South and partly ^uecause leaders of each section misjudged the 
intentions of the other. 

Performance Objectives i Students will be able to: 

• Discuss Lincoln's views towards slavery. 

• Analyze the key provisions of the Emancipation Proclamation. 

• Explain the reasons for Lincoln issuing the Proclamation. 

• Defend or refute the claim that Lincoln deserves the title "the Great 
Emancipatur." 

Aim 103 1 Did the federal government t ake too much POWER after the Civil War ? 
Malor Ideas I 

• Hhi2e conflicts between the POWER of states and the federal government 
have not yet been fully resolved/ the Civil Har estaolished the federal 
government's superior authority. 

Performa nce Objectives t Students will be able to: 

. Explain the effects of the North's victory on the balance of POWER between 
the national and state governments. 

. Describe the impact of the Constitutional CHANGES resulting from the Civil 
war. 

. Evaluate whether the federal government assximed too much POWER after the 
Civil War. 
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III. THg RESULTS OF THE CIVIL WXR 

^illLlflit How wre the lives of Black Americana affected by the North's 
victory in the Civil War? 

Ma^or Meat 

• War often results in social CHANGE. 
Performance OMeefcivaat Students will be able tot 

• Explain how the Xinancipation Proclamation and the 13th/ 14th/ and 15th 
Amendments affected black slaves/ former slaves/ southern and northern 
whites. 

• Explain the new freedoms and restrictions facing Blacks. 

• Evaluate the extent to which the lives of Blacks improved as a result of 
the civil war. 



Aim lOSt Was the President' s or Congress' Reconstruction plan in the ration' s 
beat interests? 

Ma^or Ideas t 

. As the victorS/ northern political leaders tried to implement their own 
solutions to the problems which caused the war. 

Performance Qb-^eetiveat Students will be able to: 

. Compare and contrast the key elements of the presidential and 
congressional Reconstruction plans. 

• Analyse the strengths and weaknesses of the presidential and congressional 
Reconstruction plans. 

. Evaluate the presidential and congressional Reconstruction plans to 
determine which was in the nation's best interests. 
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Aim 106 < Should ReconstructioiLbe considered a poaifclve or a negative chapter 
in our nation's hl^ttory? 

Major Tfleaat 

• At tha victors. Northern political leaders tried to implement their cm 
solutions to the problems which caused the War. 

Performance Qb^eetivest Students will be able tot 

• Draw a balance sheet listing the positive achievements and drawbacks of 
the Reconstruction Periodr 1863-1877. 

• Summarise the points of view of historians who have seen Reconstruction in 
a positive light (E. Foner), and those who have viewed it negatively 

(C. Bowers). Take a position defending one of these points of view. 



AiflL-lflIt How were event« in Canada and Mei Icq Af fected bv the Civil War ? 
Major Ideas t 

. In addition to causing internal problems in the United States, the Civil 
War threatened neighboring countries in Korth America. 

Performance Qbjeetivest Students will be able tot 

. Describe the "Mazimillian Affair.** 

. Explain how Canada evolved into an independent nation. 

. Describe how events in Mexico and Canada, during the Civil War, affected 
the United States. 

. Evaluate the relationship between Canada, Mexico and the United States 
during the 1860 's. 



Aim 108 t Were Canadians wise to take : slower but more peaceful road to 
independence than the Uni ted Stataa? 

Ma^or Ideas 

. Ongoing CHANGES affected the relationship between the British government 
and its American colonies. 

Performance Qb-^ectives! Students will be able to: 

. Describe the distinctive features of the Canadian nation (examine Canada's 
national anthem). 

• Describe the significant steps toward Canadian independence from Great 
Britain. 

• Compare and contrast the means by which the United States and Canada 
achieved their independence from Great Britain. 

er|c 57 e 1 



Blyhth Grada Calendar of Lessons 
xnit 7t An Industrial Society 

I. 1^ MXTTOIHG OF AN INDUSTglXL SOClgTY IN THE SECOND HALF OF T HE NIWETEEHTH 

SSBBOl 

AlB_It Did the tran8t>Qrtatic n and communications revolution in the late l9Kh 
century benefit the average American? 

Major Ideas » 

• CBAM6BS in the methods of production and distribution caused the United 
Statee to develop as an industrial POWER in the last half of the 
nineteenth century. 

• CHANGES represented a cont\Ta8t between traditional and modern ways of 
living. 

• Unchecked industrialisation set the stage for ENVIRONMENTAL pollution. 
Parformanee Ob'^eefcives t Students will be able to: 

• Discuss the CBAHGBS in transportation and communication which occurred at 
the turn of the century. 

. Describe the effects of the CHANGES in transportation and communication on 
the "average American'*. 

. Analyse the degree to which the transportation and communication bettered 
the life of the average American. 
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AimJ2x WM Mturg or the work of human beings a more important factor in the 
United States bacom ina an industrial pnwer ? 

Mai Of Meaa> 

• CHANGES in the methods of production and distribution caused the United 
States to develop as an industrial POWER in the last half of the 
nineteenth century. 

. CHANGES represented a contrast between traditional and modern ways of 
living. ^ 

. CHANGE is usually a product of the interaction of several complex factors 
and events. 

Performance Qbjectivaat Students will be able to: 

. Explain the CHANGES in production which helped make the United States an 
industrial POWER after the Civil War. 

. Determine those ingredients which make a nation an industrial POWER. 

. Identify those ingredients which existed in the United States in the 
period 1865-1900. 

. Discuss the role played by the captains of industry in building an 
industrial nation. 

. Evaluate the importance of geography as an ingredient in the United 
States' industrial success. 



AimJlJ Does the corporation prov ide the moat effective method of organizing 
big buaineaa ? 

. The corporation developed as a method of organizing large scale production, 
Performance Ob^egtiveai Students will be able to: 

• Describe different forms of business organization: single proprietorship, 
partnership and corporation. 

. Trace the rise of the corporation in the period following the Civil War. 

. Evaluate advantages and disadvantages of the different forms of business 
organisation. 
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Pid thft i Bfluatrial revolution do more change working conditions for 
the better or vors^? 

Kalor Ideaa i IndUgtrAeligfltion resulted in major changes in the nature of work 
and the role and tasks of the worker. 

Performance Ob^ftetiuffgi studeuts will be able tot 

. Compare and contrast conditions faced by workers before and after the 
industrial revolution* 

. Evaluate the CHANGES brought about by the industrial revolution in the 
workplace (e.g., the farms, the mines, the steel mills and other factories.) 

. Discuss the economic and political opportunities available to the American 
laborer in the middle and late 19th century. 



5^ Pid Government do enoucyh in the perio d 1865-lQQO to protiect people 
from the abuaea of the t^ruafca? 

Major Ideas t 

. ka the AAtlfin became more urban more industrialized and more 

IMTERDEPENDEHT, new problems created a need for a new and more active 
approach to politics at all levels. 

. The new industrialization brought a mixture of economic freedom and 
government regulation. 

Performance Objectives g Students will be able to: 

. Outline the abuses resulting from the growth of trusts. 

. Suggest possible alternative action which the government could have taken 
in response to each abuse cited. 

. Analyze the actions (e.g., anti-trust laws) taken by the government in 
response to abuses of big business. 

. Evaluate the actions taken by government to control the abuses of big 
business. 
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him g| How well did the a verage American live in the period after the Civil 
War, as a result of industrialization ? 

Major Idea l 

• The patterns of agricultural and industrial development exhibited similar 
characteristics because they complemented and supported each other. 

Performance Objectives ! Students will be able to: 

• Describe the lile styles and working conditions of typical Americans 
(e.g.. Termers, Blacks, and city workers in the year 1890). 

. Compare the living conditions of average Americans living after the Civil 
Nar with those living today. 

. Evaluate the question, "How well did the average American live after the 
Civil War?" 



Aim 7i Should the citizens of Hew York have supported political "bosses" ? 
Major Ideas » 

. People often support a role for government which they think will benefit 
them most. 

Pft rformance Objectives ! Students will be able to 

. Describe the role of big city bosses in meeting the needs of the diverse 
urban populations (e.g.. Boss Tweed, George Washington Plunkett). 

. Compare and contrast the role of big city bosses and political leaders 
today. 

. Determine whether the federal support to big city bosses was justified. 
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Aim 8? How luatiffied was the government's ah Mtude t-nvard early labor unions ? 
Ma-ior Ideaai 

• Induatrialixation resulted in major CHANGES in the nature of work and the 
role of the worker. 

• Those in POWER usually resist attempts to choinge the POWER structure. 
Performance Qb^ectiveai Students will be able to: 

. Compare and contrast the goals and membership of early labor unions (i.e.. 
Knights of Labor and American Federation of Labor). 

. Describe the attitude of government toward labor unions using examples 
such as the Haymarket riot and Pullman or Homestead Strikes. 

. Evaluate the degree to which the government's attitude toward labor unions 
was justified. 



him 9 I Did labor unions provide an effe ctive means for improving workers 
conditions ? 

Major Ideas t 

• Industrialization resulted in major CHANGES in the nature of work and the 
role of the worker. 

. Those in POWER usually resist attempts to change the POWER structure. 
Performance Objectives i Students will be able to: 

. Discuss possible alternatives available to workers wishing to improve 
their lives. 

. Compare and contrast the ideals and strategies of the A.F. of L. and IWW. 

. Make a judgment as to the relative effectiveness of labor unions as a 
means of improving the conditions of workers. 
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kirn 10 1 ^oininy tha Gr^ngm a good way for farmers to solve the PrQl?lgm$ 
cauaad bv industrialiiation ? 

Major Idaaa: 

. The patterns of agricultural and industrial development exhibited similar 
characteristics because they complemented and supported each other. 

Pftrfornianee Objectives ! Students will be able toj 

. Discuss the significant political and economic problems facing the 
American farmer at the end of the 19th century. 

. Describe the measures proposed by the Grange to deal with each of those 
problems. 

. Assess the viability of the solutions proposed by the Grange. 

Aim 11 ! Did th^ unionft and ora n ^An of thA IQfh century adeouateXv Protect th? 
iyhta of w omen and n^inorit^y workers? 

Major Ideas ! 

. Increased competition for jobs made the workers' lives difficult. 

. Those in POWER usually resist attempts to CHANGE the POWER structure. 

Performanca Objectives ! Students will be able to; 

. Discuss the special problems faced by minority and women workers during 
the age of industrial expansion in the 19th century • 

. Compare and contrast the positions of early labor unions (American 
Federation of Labor, International Workers of the World, Knights of Labor) 
on the issue o£ equal rights for all within the labor movement. 

. Evaluote which of the early unions bett served the needs of women and 
minorities. 
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AilLlll Ca n ft third party haw a mn^or impact: chnngi pq aovernmgnt 
POliciOfl? (caaa atu dyi Populiat Pmtiy^ 

ilalor lAmttmi 

. Those In POWER usually resist attempts to change the POWER structure. 

. Increased competition for jobs and the closing of the frontier made the 
lives of workers and farmers more difficult. 

Performance Ob-^^ct^ivi^gf Students will be able tot 

. Describe and discuss the platform of the Populist Party. 

• Analyse the effects that the party platform would have on the farmer and 
other groups in American society. 

. Determine which planks of the Populist platform were eventually adopted by 
the American government. 
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ZZ. CHAHGgS III THE SOCIAL gTBtlgTTOB irTERKD THg I MKRICAN gnCNK 



AifflUlt Wtre conditions in th« UnitL#d Stataa or condit^iona in Euroy# mnre 
reaponaiblft for iimnioration to the United stataa ^ff r laoa ? 

Malor IdMJi 

• Many people porceived many differences between "old" and "new" immigrants 
but similarities between then outweighed differe£\ces. 

Performance Qh^e^hixf^gj Students will be able tot 

• Compare and contrast immigration patterns to the United Statos in 1850 and 
1900. 

• Explain reasons for those CHANGES in immigration patterns. 

. Determine whether conditions in Europe or the United States wire more 
responsible for the CHANGE^v in irvnigration patterns. 



AiOL-llt How did the Ellis laland eitpt rience i ntroduce new immigranta to the 
United Statea? 

Manor Ideaai 

. Many people perceived major differences between the "old" and "new" 
immigrants but similarities ' ^tween them outweighed the differences. 

Performance Qb^eetiivegi Students will be able tot 

. Describe the Ellis Island experience. 

. Compare and contrast immigration procedures of the late 19th Century with 
those being used today. 

• Explain the reasons for the procedures employed on Ellis Island. 

. Evaluate the necessity of having immigrants processed using procedvres 
employed on Ellis Island. 
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AiD-l&l Did tha UnitmA Stftfcaa liva up to tha dr eams of "new immigrants" ? 
Ma-^or Ideas I 

• International migration often resulted in cultural diffusion and/or 
conflict between ethnic groups, 

• Many people perceived many differences between "old" and "new" immigrants, 
but similarities betwuen them outweighed differences. 

• The experience of the immigrant varied with the region of the country in 
which they settled. 

Performance Qb-^ectiveai Students will be able to: 

• Compare and contrast the life style of "old" and "new" iiranigrants. 

• Describe the experience of new immigrants to the United States after 1890. 

• Explain reasons for the attitudes of Americans towards the new immigrants. 

• Evaluate the degree to which the United States lived up to the dreams of 
new immigrants. 

Mm 16 1 What were the oriqr ins of the Latino community in New York City ? 
Major Ideayi 

. The experience of immigrants varied with the region of the country in 
which they settled. 

. International migrations often resulted in cultural diffusion and/or 
conflict between ethnic groups > 

PerfQrmant!e Ob-^ actives g Students will be able to: 

• Describe how the Latino community plays an important role in New York City. 

. Trace the national origins of the contemporary Latino community. 

. Trace the origi:is of that community to the political upheavals of the late 
nineteenth centurf in Latin America. 
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^iflLlZt Has the United State a prove d to be more of a melting pot or cultural 
mosaic, aa a result of immigration? 

Major Idg^a^ 

• Different theories represent the United States as either a melting pot or 
a cultural mosaic. 

Performance Objectives i Students will be able to: 

• Identify the terms "cultured mosaic" and "melting pot" as applied to 
immigration. 

• Support arguments made for describing the United States as a cultural 
mosaic and melting pot. 

• Evaluate which of the above arguments are stronger. 



AillL-lAi How much has the development of the United States depended on the 
contributions of immigrants ? 

Major Ideas I 

• International migrations often resulted in cultural diffusion and/or 
conflict between ethnic groups. 

• Different theories represent the United States as either a melting pot or 
as a cultural mosaic. 

Performance Objectives ! Students will be able to: 

• Describe the achievements of immigrants to the United States since the 
turn of the century. 

• Analyse the degree to which the development of the United States has 
depended on the contribution of immigrants. 



him 19 « Did immigrants to Canada and Mexico have similar experiences as 
immigrants to the United States? 

Mftjor Ideas » 

• Different, geographic, cultural and economic realities in Canada and 
Mexico and the United States resulted in a different immigration 
experience in each country. 

Performance Objectives i Students will be able to: 

• Compare and contrast the experience of immigrants coming to the United 
States, Mexico and Canada. 

• Explain the reasons for differences in those experiences. 
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Aiffl_2at Hoy gaaoatiaX yaa acttlonwat off tho Wost to thg cowatry'a dgvelopmgQt? 
M»jor Idoaa> 

• People often moved to cake advantage of an expanding market economy. 

• Regions emerged based upon the settlement patterns of the new immigrants. 
Performance Objectives ! Students will be able to: 

• Explain the reasous for widespread migration after the Civil War. 

• Discuss the effects of Federal policies on Native Americans. 

• Analyse the effects of the closing of the frontier. 

. Analyse how these migrations affected economic / political and cultural 
development of the United States. 

AiflL-Zlt How important were the contributions of Asian and Afro-Americans to 
the West? 

Major Ideas t 

. The experience of the immigrants varied with the region of the country in 
fdiich they settled. 

. Regions emerged based upon the settl^m»nt p'^tterns of the new immigrants. 

• International migrations often resulted in cultural diffusion and/or 
conflict between ethnic groups . 

Performance Objectives t Students will be able to: 

• Describe the contributions of Black and Asian Americans to western 
settlement. 

• Explain Asian contribution to the building of railroads. 

• Draw inferences as to why these contributions have j^^en ignored by many 
historians. 

• Discuss the role of Black cowboys. 
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Alffl_l2t HM iadttfltrialixation changed Am ericana family Ufa for the better ? 
Major Ideaat 

. The notern ImUx represented a new middle cluaa vision of what the family 
should be liks. This vision differed from and was sometimes in conflict 
with soM traditional beliefs about family life. 

Performance Qb^ectiveag Students will be able to: 

. Compare and contrast family life for 19th and 20th century urban working 
class America. 

. Describe CHANGES in family life brought about by individualization. 

. Discuss traditional family functions which began to lift humanitarian 
agencies (e.g.# the settlement house movement, the Red Cross). 

. Evaluate the CHANGES in the American family caused by industrialization . 



Aim_2a« Did Americans at the turn of the cent ury make better use of their 
leisure time than they do today? 

Major Ideas t 

. During this period there was a conflict between modern and traditional 
patterns of leisure, and between leisure as personal improvement and as a 
way of being distracted from the problems and pressures of life. 

Performance Objectiveet Students will be able to: 

. Describe the emergence of leisure activities of the nineteenth century 
(baseball, tennis, moving pictures, photography) as a by-product of the 
industrial revolution. 

. Compare and contrast leisure activities at the turn of the century and 
those today. 

. Make a judgment as to whether Americans at the turn of the century made 
better use of their leisure time than do Americans today. 
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AillLJil Kai th# ralQCfttion of Mativ Amaricana for the davelopment of the 
Ifaet juatiflabla ? 

Major Idaaat 

• Amarican azpansion into new territory was motivated by ethnocentrism and 
economic need. 

• Government policy toward Kative Americans shomd a lack of EMPATHY and no 
concern for HUMAN RIGHTS. 

Performance Objectiveat Students will be able to: 

• Trace the policy forcing relocation of Hative American after the Civil War. 

• Discuss the reasons for implementing the policy of forced relocation. 

• Evaluate the degree to which such a policy was nect^ssary for the 
development of the United States. 
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Ill* THE PROGRESSIVE MOVEMEHT. 1900-1920: EFF ORTS TO REFORM THE NEW SOCIETY 
Aiffl-25t Did the progressives go fa r enough in seeking democratic reforms ? 

• Traditional interpretation of the Constitution limited the ability of the 
Federal government to regulate the nation's economy and to pass needed 
social legislation. 

. Reaching an ideal democracy is an ongoing process of improving our nation. 
Performance Ob-^ectiveag Students will be able to: 

• Define what is meant by the term "progressive.** 

• List and discuss the political and economic grievances that gave rise to 
the progressive movement. 

• Assess progressive demands to determine whether they went far enough in 
seeking reform to correct the social ills created by industrialization* 

AifflJU^t Why were many Asia n immigrants excluded from the United States during 
the IQth centiury? 

Malor Ideaat 

• The experience of immigrants varied with the region of the country in 
which they settled. 

. International migrations often resulted in cultural diffusion and/or 
conflict between ethnic groups > 

Performance Ob-^ectivess Students will be able to: 

. Describe how the Asian Community plays an important role in New York City 
life. 

• Trace the national origins of the contemporary Asian Community. 

• Discuss the reasons why Asian immigrants were excluded from the United 
States durinrr the 19th Century (e.g.. Exclusion Act of 1882, Gentlemen*s 
Agreement) . 
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Aim lit Did the proffftggivft era prove that the Qovernment does listen to the 
common man? 

Major Ideas t 

• Reaching an ideal democracy is an ongoing process of improving our nation* 
Performance Ohjectivea i Students will be able to: 

• Identify muckrakers such as Bellamy, Riis, Lloyd, Tarbell and Sinclair. 

• Describe the abuses of industrial society which gave rise to the 
progressive movement. 

• Determine to what degree the proposals made by the Progressives were 
subsequently enacted into law. 

• Discuss the Progressive efforts to reform government, the economy, 
politics (e.g., 17th & 19th Amendments) the 16th Amendment, minimum wage 
law, government regulation of trusts and the Federal Reserve Act) . 

• Evaluate whether the progressive era proved that government does listen to 
the problems of the common man. 

Aim_2£: Was the Federal Go vernment most to bl ame for the birth of Jim Crow? 
Major Ideat 

• Traditional interpretations of the Constitution limited the ability of the 
Federal Government to regulate the nation's economy and to pass needed 
social and political legislation. 

Performance Objectives ! Students will be able tot 

• Identify and give examples of Jim Crow legislation. 

• Discuss the effects of Jim Crow legislation on Blacks in everyday life. 

. Describe the conditions endured by Blacks in Southern prisons (e.g., 
convict-lease labor, county road gangs, prison farms). 

. Analyze the effects of Plessy v. Ferguson and other actions supporting 
segregation. 

• Evaluate the role of the Federal Government in promoting Jim Crow 
legislation. 
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AilB_22: How far should Blacks have aono to overcome Jim Crow? 



Major Ideas : 

• While prosperity reinforced the vision Americans had of their country as a 
special place with the resources to solve almost any problem, some groups 
in society shared the vision but lacked the resources to make it a reality. 

• Striving for HUMAN RIGHTS is an important step in American evolution 
toward true democracy . 

Perfonnanca Objectives : Students will be able to: 

• Review conditions Blacks faced during the Jim Crow ^ra. 

• Outline and discuss the positions of Washington, Garvey and DuBois on how 
the Black man should react to combat the racism of white society. 

• Analyze the effectiveness of the Washington and DuBois* proposals as a 
means of coping with Jim Crow laws* 

Aim 30 r How progressive was Theodore Roosevelt aa a President ? 
Major Ideas : 

. Reaching an ideal democracy is an ongoing process of improving our nation. 
Performance Objectives : Students will be able to: 

• Describe progressive legislation promoted by Theodore Roosevelt's 
administration. 

• Analyze Theodore Roosevelt's record to determine the degree to which 
Roosevelt could claim leadership of the progressive movement. 

Aim 31 > Did the Socialists provide an effective way to solve the Problems 
brought a bout by industrialization? 

Major Ideas: 

. Reaching an ideal democracy is an ongoing process of improving our nation. 

Performance Objectives : Students will be able to: 

. Describe the solution to the problems caused by industrialization 
suggested by Socialists such as Eugene V. Debs. 

• Compare and contrast the programs of Progressives such as La Follette and 
Roosevelt with that of the Socialists. 

. Take a position as to whether the Socialists offered practical solutions 
to the problems brought about by industrialization. 
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Ail!L-22t Did thm eonatitutional Miandmantg of fcha pro greasive era do enough to 
make our political ayatem more democratic? 

Ma10g Idftftgt 

• Reaching an ideal democracy is an ongoing process of improving our nation. 
Performan ce Objectives t Students will be able to: 

• Discuss the provisions of the 16th, 17th and 18th Amendments to the 
Constitution. 

• Evaluate Ce impact of these amendments in making the United States more 
democratic. 



Aim 33 t Did Woodrow Wilson do enough to live up to the hopes of his 
proffreeeive eupporters ? 

Major Ideas t 

• PjTesident Wilson tried and failed to establish his leadership on the 
domestic scene. 

Performance Objectives t Students will be able to: 

. Discuss the platform of Woodrow Wilson's campaign as it relates to 
p rogress ivi sm . 

• Examine the record of Woodrow Wilson as President and decide the degree to 
which his presidency helped meet the goals of the progressive movement. 

Aim 34 t Did the government go too far in limitino people's freedom by passino 
prohibition law ? 

• Traditional interpretations of the Constitution limited the ability the 
Federal Government to regulate the nation's economy and to pass needed 
social and political legislation. 

Performance Objectives t Students will be able to: 

. Discuss the factors led to the adoption of the 18th Amendment (1919) • 

• Analyse the arguments favoring and opposing the passage of the Prohibition 
Amendment • 

• Make a judgment as to whether the government should be allowed to 
legislate personal morality (e«g«# pr9hibition) . 
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UNIT 8s The United States as an Independent Nation in an Increasingly 
Interdependent World 

!• THE UNITED STATES EX PANDS ITS TERRITORIES AND BUILDS AN OVERSEAS EMPIRE 

AiflL-lSJ Why did the United States seek an over seas empire after the Civil War ? 

Major Ideas s 

• American expansionism was motivated by ethno cent rism and economic need* 

• Opponents of colonization claimed that it was an immoral violation of 
American democratic beliefs. 

• Countries that control strategic locations gain both military and economic 
POWER. 

Performance Objectives! Students will be able to: 

• Identify the terms manifest destiny, imperialism, Alfred Mahan and Open 
Door Policy. 

• Describe United States attempts to gain foreign territory and influence 
from 1865-1897 • 

• Explain the reasons for the United States desire to acquire an overseas 
empire. 

AimJfii Was the U nited States justified in going to war with Spain in 1898 ? 
Major Ideas? 

• Opponents of colonization claimed it was an immoral violation of American 
democratic belief. 

• American expansionism was motivated by ethnocentrism and economic need. 
Performan ce Objectives ? Students will be able to: 

. Describe the background of United States relations with Cuba prior to 1898. 
. Discuss the reasons why the United States declared war on Spain in 1898. 
. Take a position either approving or condemning the declaration of war. 



ERLC 



76 ^^(J 



Aim 37: Should Americans have supported the country's role as an imperialist 
POWER after tha Spa nish-American War ? 



Major Ideas t 

. Throughout our history, the debate over the United States im perialist role 
was carried on by a relatively few but powerful people. 

• Opponents of colonization claimed it was an immoral violation of American 
democratic beliefs. 

Performance Ob-^ectiveat Students will be able to: 

• Present arguments supporting and opposing the United States role as an 
imperialist POWER. 

. Discuss which groups in American society would benefit most from America's 
new overseas empire, 

• Make inferences as to which c/roups would support America's new overseas 
Empire and which would oppose it. 

. Evaluate the issue of whether Americans should have supported the United 
States role as an imperialist POWER. 



AilOl: Should those people taken ov er bv the United States have viewed the 
Americans as liberators or colonizers? (case studies i Cuba. Puerto 
Rico. Philippines^ 

Ma-^or Ideas? 

. Countries that control strategic locations gain both military and economic 
POWER. 

• Victory in the Spanish-American War forced the government to make 
decisxons about issues it had not had to deal with in the past. 

. American expansionism was motivated by ethnocentrism and economic need. 

Performa nce Objectives g Students will be able to: 

. Discuss how American colonial regimes were established in the Philippines, 
Puerto Rico or Cuba. 

. List the advantages and disadvantages of America imperialism for the 
people of the Philippines, Puerto Rico or Cuba, 

• Take a position as tc whether the people of the Philippines, Puerto Rico 
or Cuba were better off a result of being controlled by the United 



States . 
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Hag the Oyn Door Policy a plea for JUSTICE or a atrateyy for taking 
g^vantaya of China? 

Ma^or Idaaai 

• Countries that control strategic locations gain both military and economic 
POWER. 

• Victory in the Spanish-American War forced the government to make 
decisions about issues it had not had to deal with in the past. 

Performance Objectives t Students will be able tos 

• Identify the ingredients of the Open Door Policy. 

• Draw inferences as to the reasons for the promulgation of the Open Door 
Policy. 

. Evaluate the effectiveness of the Open Door Policy as a foreign policy 
strategy for the United States. 

. Make a judgment as to whether the Open Door policy was supported for the 
best interests of the United States or China. 



Aim 40 1 Should uhe buildi ng of the Panama Canal be vi ewed as a foreign policy 
success o r failure ? 

Ma^or Ideas t 

. The United States had economic and political reasons for involvement in 
many countries but Latin America's geographic location also was an 
important factor in our involvement. 

. The United States' policy was actually resisted by some people in Latin 
America. Even when it was not resisted it provoked resentment that 
continues today. 

Performance Objectives t Students will be able to: 

. Discuss reasons motivating the United States desire to build the Panama 
Canal • 

. Describe the steps involved in the United States acquisition of the Panama 
Canal. 

. Make a judgment as to whether the acquisition of the Panama Canal 
represented a success or failure for United States foreign policy makers. 
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II* THB UNITED STATKS BgGIWS TO TAKK A ROLE III GLOBAL POLITICS 



Aiffi-Ut Did the United status follow C^or^^ WMa Mnaton'g firtvice about foreign 
affairs prior to World War I ti oo wull or not mnnnq M 

Ma^or Idaas t 

. Until the cutbreak of World War I the United States maintained a policy of 
non-intervention in European affairs. When the United States did get 
involved in European political affairs, it was a reaction to perceived 
threats to American intervention in the Western Hemisphere. 

Performance Qb-\ftctiv«t Students will be able to: 

. Review the foreign policy advice contained in Washington's farewell 
address. 

. Describe factors which enabled the United States to avoid involvement with 
world affairs prior to World War I, and those circumstances which 
encouraged United States involvement (e.g., Oregon Boundary dispute, 
Spanish-American war.) 

. Discuss pre-World War I involvements in foreign affairs: application of 
the Monroe Doctrine to the Western Hemisphere, and threats to American 
foreign trade. 

. Analyze the degree to which a great POWER can avoid involvement in foreign 
affairs. 



Aim 42: Was World war I inevitable? 
Major Idea§: 

. World War I resulted from an inability of world leaders to deal with a 
Soi.ies of international conflicts . 

Performance Objectives t Students will be able to: 

. Explain the fundamental and immedi^ce causes of World War I (e.g., intense 
nationalism, POWER struggles among European nations, failure of 
leadership, European alliances). 

. Propose solutions for these problems that might have averted the coming of 
war. 

• Draw conclusions as to whether World War I could have been avoided. 
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&iffl_ils Kov neutral waa the United States prior to entering World War I? 



Major Ideas t 

• Until the outbreak World War I the United States maintained a policy 
of non-intervention in European affairs, 

• Initial attempts by the United States to remain neutral were undermined 
by activities by :>oth sides in the hostilities. 

Performance Object.iveat Students will be able to: 

• Jlsj>es8 to what degree the United States lent support to the Allies and 
Central POWERS, in the period 1914*.1917. 

• Take a position a» to whether the United States ^ neutral according 
to the letter and spirit of international law. 

• Evaluate whether the United States should have avoided involvement with 
the World War 1 combatants prior to 1917. 



AiUL-lls Should the United States have entered World War I? 
Major Ideas t 

• Initial attempts by the United States tc vemain neutral were undermined 
by activities by both sides in the hostilities. 

• CHOICES are sometimes forced upon people by the actions of others. 
Performance Objectives t Students will be able to: 

• Explain the events that led the United S^'tes to enter World War I in 
A^^ril 1917 (including ties to allies, unrestricted submar'.ne warfare, 
and fear of loss of world leadership.) 

• Discuss other alternatives for the United States to declaring war. 

. Take a stand as to whether the United States was justified in getting 
involved in a European war. 
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Aiia_15t How much power did voman t^nd miaaritie a gain as a result of World 
Ma^or lAmmmt 

• CHOICES are sometimes forced upon peop\e by the actions of others. 
. Social CHANGE is often the product of complex factors. 
Performance Objectives g Students will be able to: 

. Discuss the effects of war-related SCARCITY . . labor on working conditions 
for women and minorities. 

. Describe the results of Black and Puerto Rican migration during the war on 
the political i.nd economic POWT^R of those groups. 

. Evaluate the effect of World War I on the greater equality achieved by 
minorities and women in the last part of the 20th century 



Aim 46 t Bid Americans Pav too hioh a price in surrendering their civil 
liberties during World War I ? 

Major Ideas t 

. In the interest of national security democratic governments may tolerate 
curtailment of civil liherfclea. 

Performance Ob^ectiveat Students will be able to: 

. Explain to what degree the civil liberties of Americans were curtailed 
during World War (i.e.^ the Espionage Act of 1917^ Sedition Act of 1917^ 
Sche^^k case). 

. Analyse the justification for limiting personal liberties. 

. Make a judgment as to whether the curtailment of civil liberties during 
World War I was necessary and proper. 
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Aim-iZt Did Wllgon'g Fourtftftn Points prftsant an effective way to win the peace 

• President Wilson tried and failed to establish his leadership on both the 
domestic and international scenes* 

• National interest is often the strongest force in negotiations among 
nations • 

Performance Cb-^ectivea t Students vill be able tot 

• Summarise Wilson's Fourteen Points* 

• Make inferences as to the opinions of the French, English, German and 
American people regarding the Fourteen Points. 

• Analyse the strengths and weaknesses of the Fourteen Points as an 
effective means of keeping peace* 

Aim 48 t Should the United States have joined the League of Nations? 
Ma^or Ideas t 

• President Wilson tried and failed to establish his leadership on both the 
domestic and international scenes. 

• National interest is often the strongest force in negotiations among 
x^ations. 

Performanqg Obiectives t Students will be able to: 

• Describe the features of the League of Nations. 

• Discuss arguments used for and against the proposition that the United 
States should join the League of Nations. 

. Take a stand on the issue of the United States becoming a member of the 
League. 



AillLlil Did World War I halo makft thm w orld nafe for dumQcracy ? 

• 7h9 United States did not win the kac by itself but its entry was 
instrumental in bringing victory to the Allies. 

• National interest is often the strongest force in negotiations among 
nations • 

Performance Ob^ectiwai Students will be able toi 

• Explain the contributions made by the United States in winning the >ar. 

. Evaluate the results of World War I in terms of making the world more 
democratic. 

Aim-SftJ How should the United Statea have reacted to the Communist victory in 
the Russian Rftvolufcion? 

Ma-lor Ideaai 

• Due to increased INTERDEPIiNDENCE nations must be aware of the influence of 
events in the other parts of the world. 

Performance Qh-^ectiivat Students will be able tos 

. Describe the effects of the Bolshevik revolution on World War I and other 
international events at the time. 

. Suggest possible actions the United States might have taken in response to 
the Commmist victory. 

. Discuss the extent to which the Bolshevik Revolution posed a threat to the 
United States. 

. Analyze reasons for supporting or condemning the 1918 United States 
military intervention in the Soviet Union. 
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UNIT 8 1 The United States Between the Wars 

I. THE "ROARING TWENTIES" REFLECTED THE SPIRIT OF THE POSTWAR PERIOD 

AiflLSl- How did the praaidftntia of the 1920 'a t ry to limit: the government's 
role in people's lives ? 

Major Ideas: 

• World War I caused many problems that political leaders needed to deal 
with if the country was to return to normal. 

Performance Objectives : Students will be able to: 

• Compare and contrast the achievements of the Harding, Coolidge and Hoover 
Administrations with the presidents of the progressive era as they relate 
to the role of government in the economy. 

• Describe CHANGES in the day-to-day life of working people and the middle 
class. 

• Evaluate the degree to which these CHANGES were in the best interests of 
the country. 

Aim S2 t Was it wisa for the Un.^ ^ft^^ Shat:e« to follow an iaolationiat policv 
during the 1920 *s ? 

Majcr Ideas I 

. Shared boundaries / proximity and economic interest are important factors 
in determining intervention. 

• In addition to being a time of transition^ the 1920 *s marked the time when 
modern society reached maturity only to stumble as its leaders tried to 
deal with complex problems. 

Performance Objectives : Students will be able to: 

• Explain the reasons why many Americans advocated a policy of relative 
isolationism in the postwar period. 

. Evaluate the reasons for the United States' refusal to join the League of 
Nations. 

. Discuss the United States* role in the following international activities: 
the World Courts the NLval Disarmament Conference of 1924, the 
Rellogg-Briand Pact of 1928/ reparation conferences and European relief 
efforts. 

. Determine whether the United States should have followed a policy of 
limited involvement in world politics?, affairs. 
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AinL-S2t Wag endinfi unragtrictad immigration in 1921. in the best interests of 

Unitod states? 

Major Ideaa t 

. The 1920 't witnessed major technical and social CHANGES which brought 
about shifts where people lived and how they behaved, which in turn 
resulted in conflicts between new and old value 3 , 

• In addition to being a time of transition, the 1920 's marked the time when 
modern society reached maturity only to s^^umble as its leaders tried to 
deal with complex problems. 

Perfermanee Objectives t Students will be able to: 

• Explain the quotas established by the Emergency Quota Act of 19 !• 

• Discuss the "pros and cons" of such restrictions on immigration. 

• Take a stand supporting or opposing the 1921 Immigration Law. 

AillL^t Which leader should Blacks ha ve followed in the 1920 's? 
Major Ideas t 

• Reaching an ideal democracy is an ongoing process of improving our NATION. 

• Migration of large numbers of people from one place to another led to 
CHANGES in both places. 

. Political POWER and economic POWER are directly related. 

P^iirformance Objeutivea t Students will be able to: 

. Describe examples of discrimination faced by Blacks duiing the 1920 's. 

. Evaluate programs of the following Black leaders: W.E.B. DuBois, 
Marcus 6a .y, Walter White and Booker T. Washington. 

. Take a position as to which platform offered the most hope to combat 
racism a^d improve the economic and political status of Blacks. 



AiaJ^t Why was thare an incraaae in hiiyotiry during the roaring twenties ? 
Maier Ummmt 

• The 1920*8 witnessed major social CHANGES which brought about shifts in 
how people behaved which in turn resulted in conflict between new and old 
valuea , 

Performanee Qb-^ectiivegt Students will be able to: 
. Define the tenn "bigotry." 

• Trace the origins of racism and bigotry in the United States. 
. Discuss the role of right-wing hate groups. 

. Trace the origins of the Ku Kluz Klan. 

. Analyse the reasons for the growth of the Klan and similar hate 
organisations during the decade of the 1920' s. 



AinL^t How important were the contributiona of Blacks to the cultural life 
of the 1Q20'«? 

Major Ideas t 

. A people's literature, art and music reflect the ideas and values of the 
society they live in. 

Performance Ob^eetiveet Students will be able to: 

. Describe the contributions of these Black Americans to the growth of our 
national CULTURE: Florence Mills, Langston Hughes, Aaron Douglas* Paul 
Sobeson, Oscar Micheux and Duke Ellington. 

. Evaluate the impact of the Harlem Renaissance on the CULTURE of the 1920 's 
and future generations. 
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Aim 57 I How raal was the p rosperity of the loan's ? 



Major lfleag< 

. TECHNOLOGY does not always help all elements of society equally. 

. Due to business growth and CHANGES in the methods of production, the 
nature of work and the distribution of workers CHANGED significantly in 
the 1920 *s. 

• Middle class values spread as economic growth brought more and more people 
into middle class occupations. The media emphasized middle class values. 

Performance Qb-^ectiveai Students will be able to: 

. Analyse economic indices of the 1920 *s and other evidence (increase in 
single family homes, spread of middle class, use of credit) to determine 
which groups prospered most and least during the period. 

. Describe problems which developed in the midst of prosperity: low farm 
prices, high Black unemployment, millions of poor people. 

. Hypothesise as to why 1920 *s were characterized as period of great 
prosperity. 

. Make a judgment as to whether the 1920 *s should be referred to as an age 
of prosperity. 



Aim 58 1 Were the heroes and heroines of the 1 020^ s desftrvina of the tiitle ? 
Malor Ideas t 

. The 1920 *s witnessed major technical and social CHANGES which brought 
about shifts in where people lived and how they behaved, which in turn 
resulted in conflicts between new and old values . 

. As a result of shorter work hours people had more leisure time. 

Performance Objectives t S«-nJ:»nts will be able to: 

. Identify the characteristic of a hero/heroine. 

. Describe the accomplishments of the following popular heroes and heroines 
of the twenties, Charles Lindbergh^ Rudolph Valentino, Lillian Gish, Clara 
Bow, Amelia Earhart, Henry Ford and Babe Ruth. 

. CoKipare and contrast those stars with the popular heroes and hero les of 
the 1980 *s. 

• Evaluate the accomplishments of these heros and heroines to determine 
whether they were deserving of the title. 
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II. THE GRg^T DEPRESSIQM 

Mm S9? Who Should be blamed most f or causing the Grftat Depression ? 
Major Ideas t 

• Swpply and dfimMUi interact to establish price in a market economy . 
. Economic change can have widespread social impact. 

Performance Ob-^ectiyftgt Students will be able to: 

. Identify the different parts of the business cycle (e.g.^ prosperity^ 
recession, depression, recovery) . 

. Explain the fundamental and immediate causes of the Stock Market Crash of 
1929 and the worldwide depression which followed (e.g., problems in the 
economic structure, prosperity for a small group only, people losing faith 
in the system, an inactive government). 

. Draw conclusions as to who (or what) was most responsible for causing the 
Great Depression (for example, economic growth declining during the late 
1920 *s, stocks bought on too much credit, and corporations and individual 
borrowing too much). 

. Por» a hypothesis about what could have been done to prevent these 
occurrences from taking place. 

hiXSLMt Did minorities and women suffer mere ^ han other groups of Americans 
from the effects o f the Depression ? 

Major Ideas 2 

. The Great Depression strained community and family resources, calling into 
question traditional methods of helping people in need. 

Performance Ob^egt-Jytg* 

• Describe the economic and social effects of the Depression on women. 

. Evaluate the question as to whether women and minorities bore the brunt of 
the suffering caused by the Depression. 
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Aim fil l Did CQvernment do enough imwediately to fight the Depression ? 
Ma-^or Ideas I 

. StMi^lr and deman d interact to establish price in a market economy « 

• State governments can act as "seedbeds" for national policy C'lANGES. 
Performanee Objectives i Students will be able to: 

• Review the conditions caused by the Depression confronting the local # 
state and national governments. 

• Describe the measure taken by the Hoover administration to combat the 
Depression (e.g., Reconstruction Finance Corporation, Agricultural Farm 
Board, etc.) 

. Explain measures taken by local governments in New York: soup kitchens and 
a modified "New Deal". 

. Assess to idiat degree the measures instituted by the governments were 
effective in changing economic conditions during the early years of the 
Depression. 

Aim 62 I Who should have been elected President in 1932 ? 
Major Ideas I 

. Su pp l y and demand interact to establish price in a market economy . 

. State governments can act as seedbeds Tor national policy CHANGES. 

Performance Objectives : Students will be able to: 

. Discuss the major issues of the 1932 Presidential Election. 

. Describe the position taken by Roosevelt and Hoover on the issues. 

. Take a stand as to which candidates should have been elected president in 
1932. 
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AinL^s Did the f lrat hundred days of the Kev Deal do more to fight people's 
feara or the conditions created by Depression? 

Ma^or Ideas! 

• The Great Depression strained community and family resources calling into 
question traditional methods of helping people. 

Performance Objectives ^ Students will be able to: 

• Discuss the conditions existing in the United States at the time of the 
election of Franklin D* Roosevelt* 

• Evaluate the measures promulgated during the first hundred days of the New 
Deal as a means of fighting the depression. 

• Assess to what degrae the New Deal was intended to reduce the fear or the 
conditions caused by the Depression (e.g., fireside chats). 

AiflL-fiit How successful w!ia the New Deal in fighting the Depression? 

. The Great Depression strained community and family resources calling Into 
question traditional methods of helping. 

Performance Objectives ! Students will be able to: 

. Discuss the impact of New Deal measures such as AAA, WPA, NRA and FHA on 
the problems created by the Depression. 

. Compare and contrast data from 1932 (before the New Deal) to 1939 figures/ 
to ascertain the effects of the New Deal on the economy. 



Aim 65 ! Did the New Deal make Americans ^ oo dependent on the Government ? 
Major Ideas t 

• The Great Depression strained community and family resources calling into 
question traditional methods of helping. 

Performance Objectives ! students will be able to: 

• Explain how New Deal legislation resulted in the government an increased 
role in our daily lives (e.g.. Social Security, minimum wage and child 
labor regulations.) 

. Take a &tand as to whether the New Deal resulted in making Americans too 
dependent on government. 
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Aiffl-£&< 'iiOw global was tiha Graat Djipreaaion ? 



Malor Idnant 

• American INTERDEPENDENCE with other nations had grown to the point that 
its economic collapse shook Western society. 

Performance Ob-^ectivegt Students will be able to: 

• Explain how trade and loans tied the Western economies together., 

• Describe the similarities of the Great Depression in different nations 
with regard to tighter credits business failures # decreased money supply 
and lowered demand, lower production and widespread unemployment* 

• Evaluate the degree to which other nations could have avoided the effects 
of the Great Depression in the United States. 



AlflLfilJ Did the popular CULTURE of the 1030* a mfla ct the fimaa or try Ha make 
people foryat the Diipreaaion? 

Major lAmMt 

• The Depression fostered two forms of artistic expression: escapist an^ 
social commentary. 

Performance Qb-^egtivftgt Students will be able tot 

• Analyze examples of popular CULTURE of the 1930 's (literature^ music^ 
painting and movies). 

• Compare and contrast the popular CULTURE of the 1930 's and today. 

. Describe the rolw played by the Federal government in supporting the arts 
through the Works Progress Administration (WPA). 

. Hypothesise as to whether the purpose of popular CULTURE is to reflect the 
times or the dreams of the artists. 
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&iffl_6As Woul<» totalitarian regimes have come to POWER if there was no 
Deprossion ? 



Major Ideas I 

• American INTERDEPENDENCE with other nations had grown to the point that is 
economic collapse shook Western society* 

• Totalitarian ideologies offered a dogma that explained conditions in 
simplistic terms, viewing problems in terms of good and evil, and setting 
victory as a national goal. 

Performance Objectives ! Students will be able tot 

• Discuss how the worldwide Depression affected Italy, Germany, Sp. in and 
Japan. 

• Explain how inflation and unemployment were major factors in destabilizing 
democratic regimes throughout the world, leading to one-party governments 
headed by strong individuals. 

• Describe how totalitarian regimes used armies and police forces, and how 
propaganda and arts and literature were used to endorse official policies. 

• Take a position as to whether the rise of totalitarian regimes in Italy, 
Germany, Spain and Japan could have been averted if there had been no 
Depression* 

Aim 6^ a Should the United States have done more to combat t otalitarianism in 
the 193Q'8? 

Ma-^or Ideas 1 

• Totalitarian ideoloqry offered simplistic solutions to complex 
international problems* 

• F oreign policy decisions are of te . the result of reaction rather than 
action* 

Performance Objectives ! Students will be able to: 

• Explain the effects of totalitarian ideologies on the people of Germany, 
Italy, Spain and Japan. 

. Evaluate United States reactions to totalitarian aggression and 
deprivations in the period between the wars* 

• Hypothesise as to whether a strong United States stand against the 
totalitarian regimes would have averted a second World War* 
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AinLZflt Did the Good Naiahbor policy bast serve the inharest of hhe TTnit-ftfl 
Statea or Latin America ? 

• Geographic location continued to be an important factor in foreign affairs 
as indicated by contini;.^d involvement in Latin America. 

Performance Ob-^ectiveat Students will be able to: 

• Explain what is meant by the Good Neighbor policy and how it marked a 
change from previous United States policy. 

• Discuss how implementation of the Good Neighbor policy strengthened 
hemispheric defenses against totalitarianism (e.g.. United States policy 
toward Mexican expropriation of petroleum companies). 

. Make a judgment as to whether the Good Neighbor policy best served the 
interests of the United States or Latin America. 
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UNIT 10 t Th« United States Assumes Worldwide Responsibilities 
I. WRLP WAR II 

Aim 71 t Were the aaeda for World War II planted in the treaty ending World 
War I ? 

UaAot Ideas t 

• War can result from ideological, political economic and/or political 
conflicts, 

Parformance Objectives t Students will be able tot 

• Discuss how each of the following was a fundaiMntal cause of World 
War lit the Versailles Treaty, the Great Depression, rise of 
totalitarianism, the rearming of Germany, isolationism and the failure of 
the League of Hations. 

• Analyse the causes for World War II and determine if the seeds of World 
War II were planted in the Treaty of Versailles. 

Aim 72 1 Did the allianri^s formed befor e World War II do more to keep the 
paacft or encourage war? 

Major Ideas t 

• Alliances established to combine POWER are based on many factors such as 
economic goals geography and political ideology. 

ParformMng^ Objectives t 

. Describe the alliances formed by the major worl^l POWERS prior to WW II 
(i.e., the Axis POWERS and the Allied POWERS). 

. Explain the reasons motivating each of these alliances, and the position 
of the United States after they were formed. 

. Discuss the effects of the formation of these alliances. 

. Take a position as to whether these alliances served to keep the peace or 
encourage war. 
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Akl_ia: Hqw peutral was thu Unitad R^ atea hftfnre entering World War II ? 
Major Ideaat 

• Appcagemgnt is not often successful at stopping aggressive behavior. 

. Alliances established to combine POWER are based on many factors such as 
economic goals geography and political ideology. 

Performance Qb^ectiygat Studunts will be able to: 

. Summarise the debate over neutrality that raged in the United States 
during the Presidential election year of 1940. 

. Describe ezample& of Axis aggression from Munich to the invasion of Poland 
and its impact on the United States. 

. Explain the importance of the Atlantic Charter in changing America's 
strictly neutral role in the war. 

. Determine whether the United States abandoned claims to neutrality through 
programs like Lend Lease, and the destroyers-for-bases deal. 

Aim_Il: Was war between the United St- atea and .Tanan inevitable ? 
Major Ideas > 

. Outside forces sometimes act to force political aacisions upon nations . 

Performance Ob7egtivefft Students will be able to: 

. Describe the events that led to the attack of Japan on Pearl Harbor. 

. Take a position f s to whether the Japaisese were the aggressors or whether 
they were provoked into attacking the United States. 

. Analyze the degree to which war between Japan and the United States was 
inevitable by the end of 1941. 
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Aim 75 1 Should tha new technolo<yY of fighting wars unveiled in ^ ^orld War II 
havft been praised or condemned? 

Mmjor Ideas t 

• TBCHHOLOGY has increased people's capacity to accomplish good and evil. 
Performance Ob-^ectives i Students will be able to: 

• Explain how each ot the following increased the destructive effects of 
wart the Blitzkrieg, aerial bombing, the atomic bomb, the TECHNOLOGY of 
the Holocaust. 

• Describe the TECHNOLOGY derived from the World War II which benefited 
mankind! radar, jet propulsion, the development of new antibiotics. 

. Evaluate the value to mankind of the technological innovations unveiled 
during World War II. 

Xire 76 1 How was World War II fought at home? 
Ma^or Ideas I 

. Outside forces sometimes act to force political decisions upon nations. 

. When threatened, humans are capable of reacting with an enormous ability 
to work and sacrifice for the defense of freedom. 

• In wartime not all actions are iuaj;. 
Performance Objectives : Students will be able to: 

• Xdencifyt Nisei, Executive order 8802, war bonds, rationing, Rosio the 
Riveter, and the role each played during World War II. 

. Describe the impact of World War II on Blacks, Japanese, women and other 
minorities. 

. Determine the degree of validity of the following statement: World War II 
acted to liberate minorities in the United States. 
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Aim 77 » How Aid World War II af fact t hm aviirvday lives of the American people ? 
Ma-^or Idaaa x 

• When threatenad, humans are capable of reacting with an enormous ability 
to work and sacrifice. 

Performance Qb^ectiveai Students will be able tos 

• Discuss the effects shortages, rationing, blackouts and air raids on the 
way civilians lived in wartime America. 

• Describe the effects of World War II on employment opportunities, family 
life and the educational system. 

• Evaluate the degree to which wartime sacrifices were necessary. 

• Describe how the lives of the American people irere affected by World War 
II. 

AiflL-ZAs Should President Truman have used t he atomic bomb to end the war with 
Japan ? 

Ma-^or Ideas t 

. In wartime, not all actions are just. 

. Unresolved issues of one war sometimes set the stage for new conflicts . 

Performance Qb-^ectivea» Students will be able tos 

. Describe the wartime status of the United States and Japan as of July 1945. 

. Analyse the arguments for and against using atomic weapons against Japan 
to end World War II. 

. Take a position as to whether the United States should have dropped the 
atomic bomb on Hiroshima and Nagasaki to end World War II. 
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himJIlt Did the fcrftafci^g •ndiny Wo rld War II set the stays for a lasting 
Ma^or Idsaat 

• Unresolved issues of one war sometimes set the stage for new co nflicts . 
Performa nce Ob-^ectives t Students will be able tot 

• Discuss the results of the major post World War II conferences Casablanca, 
Teheran and Yalta. 

. Compare and contrast the treatment of the defeated nations after both 
World War I and II. 

. Evaluate the effectiveness of the treaties ending world War II in keeping 
the peace. 

AinL-&ftt Who is moat to blame for the Holocaust? 
Major Ideas t 

• Nations attempted to enforce JUSTICE to project HUMAN RIGHTS. 

. TECHNOLOGY has increases people's capacity to accomplish good and evil. 
Performance Objectives t Students will be able tot 
. Explain what is meant by the Holocaust. 

. Describe the role of Germans^ allied POWERS and other parties in allowing 
the Holocaust to occur. 

. Discuss the findings of the Nuremberg Trials. 

. Determine the degree to which the Holocaust could have been avoided. 

• Make a judgment as to who should be blamed for the Holocaust. 
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Aia^t Did thB nnitad Wfctiioitg haw a greater chanca to gucceed than the 

Hftior Idftin 

• The United Nations was established in recognition of the fact that the 
world's countries have competing interests as well as coimnon concerns. 

Performance QMecniveei Students will be able toi 

• Describs the structure/ function and stated goals of the United Nations 

• CoBipare and contrast the structure^ functions and stated goals of tbe 
United Nations with those of its predecessor, the League of Nations. 

• Make a judgment as idiether the failings of the League of Nations had been 
corrected in the establishment of the United Nations. 



Aia^l How effective haa the Hnifced Nations been in maintaining world peace ? 

(cast Stttdioai mdla^Pakiatan dispu te. Korean War. Xrab^Iaraeli 

disputed 

Ma-tor Ideas I 

• The United Nations was established in recognition of the fact that the 
world's countries hava competing interests as well as common concerns. 

Performance Ob'^eefciveat Students will be able to: 

• Discuss the role of the United viations in settling or mediating one of the 
above international disputes. 

. Take a position as to idiether the United Nations has been successful in 
resolving international disputes effectively. 
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him 83 » Was thm Soviet Union or the United States more responsible for 
starting the Cold War ? 

Major Ideaai 

• The United States and the Soviet Union emerged from WW II as the world's 
dominant POHEES. 

• ETHNOCEMTRISM characterizes the foreign policy of most world POWERS. 
Performance fo'^ectiveg i Students will be able to: 

• Trace the beginning of the Cold War from disagreements at the postwar 
conferences to confrontations between the United States and U.S.F.R. in 
Greece and Berlin., 

• Discuss reasons for the formation of alliances at the end of World War II 
(e.g., NATO, Warsaw Pact) 

. Discuss alternatives to the Cold War for the United States a-^d the Soviet 
Union. 

. Take a position as to which party was primarily responsible for the Cold 
War. 



Aim 84 1 Was the Allied policy of containment the best way of dealing with 
Soviet airpanaion? 

Ma^or Ideas 1 

. Containment of an opponent thtough military alliances is a common strategy. 

Performance Objectives! Students will be able tos 

. Describe the policy of containment defined by Truman in the Truman 
Doctrine, Marshall Plan, Point IV program. 

• Describe the role of Canaila in the containment policy (i.e.. Distant Early 
Warning line and NORAD). 

. Suggest other alternatives to containment for dealing with Soviet 
expansion. 

. Assess the degree to which containment represented the most effective way 
of dealing with Soviet expansion? 
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S Il Qllld th« UHitad Stataa ti.vii f«->l»w.^ „ f ^ore friandlv pnlicv towards 

■ainlaad China iiwMt.»iii»aiY jiffftr fffrifl rnr II*^ 
Malor ramMt 

. Unresolved issues of one war sometimes set the stage for new conflicta . 

. CQ n ta i anwaL of an opponent through military alliances is a common strategy. 

. Cgmpctitioa for scarce resources and/or strategic locations often leads to 
conflict. 

Performiinfle Oh^«>ffHv«mt Students will be able tot 

. Discuss the United States' role in supporting the regime of Chiang 
Kai-Shek in China. 

. Explain the reasons for the success (1949) of the Coimnunist Revolution in 
China and the United States' reaction to it. 

. Analyse the pros and cons of the United States policy of non-recognition 
of the People's Republic of China. 

AimJlfit Could the United States hiiv«i av o ided involvement in the Korean War ? 

Malor Meaat 

. Leaders nay react in a crisis to avoid showing weakness as much as to show 
strength. 

Perforaanee nh^jtrHvam Students will be able tot 

. Trace the events that lead to the outbreak of the Korean War in 1950. 

. Assess the responsibility of the Soviet Union and the United States in 
bringing about this conflict. 

. Take 8 position as to t^ether the Chinese entrance into the war was an act 
of aggression or self-defense. 

. Discuss alternatives to war available to the United States in 1950. 
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III. THK DIITgD STATBS III A WORLD OF TOBMOIL 

Aia-BI< Do<i thm Soviat nnion AmMr^m to win the competition for tha 
gri^ndahip of thm Thi rd Wftrld ? 

Major IdftMi 

• Democratic ideals of freedom and self-determination spread. 
Performance Objecting i Students will be able to: 

• Describe tbe means by which the "third world" nations emerged from a 
breakdown in the colonial system in the postwar era. 

• Compare and contrast Soviet and American policy towards the emerging or 
third world nations. 

• Evaluate the success of the United States and Soviet Union in winning 
allies among Third World nations. 

• Form a hypothesis to explain the reasons for the Soviet Union's having 
greater success in winning friends. 



Aiffi-tA How vital is the Middle Eaat to United States Interegts ? 
Ma-<er Ideaei 

. Competition for SCARCE resources and/or strategic locations often leads to 
conflict. 

. SCARCITY, IMTERDBPENDBNCE and CULTURAL diffusion have brought many netions 
into conflict with one another. 

Performance Qb-^ectlveai Students will be able tot 

• Locate the Middle East on a %forld map. 

. Explain the reasons that tho resources and strategic position of the 
Middle East make it an area which is vital to all the industrial nations 
of the world. 

• Analyze the role of the United States int the Arab-Israeli conflict, the 
Lebanese revolt and civil war, and the Iran-Iraq war. 
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Aia-ftit Ifbttld comproMian or CQngrQnfcafcioR hm a b attar way of daaling with 
commmiat nationg in Latin AmarieA? 

Ma4or Idaaai 

• Thm rcalitiat of a ahrinking and mora dangeroua world act to bond some 
countries together while driving others apart. 

• Denocratic ideals of freedom and self -determination spread. 
Pftrfftmrnnf Ob^ectiveaf students will be able tos 

• Describe the United States* policy towards communist-supported nations in 
Latin America during the last three decades (e.g., Cuba, Chile, Nicaragua, 
etc.) 

. Make fi judgment as to whether the United States has acted as a good 
neighbor toward the nations of Latin America since World War II. 



Aiffl-^t Did the United States fight too hard or not hard anough to win the 

Yletaam War? 

. SCXRCITY, mTERDEPEMDEKCS and cultural diffusion have brought many nations 
into conflict with one another. 

. Democratic ideals of freedom and self-determination spread. 

Performanca Qbjectivaa i Students will be able tos 

. Explain the means by which United States became involved in the Vietnam 
War. 

. Describe tactics used by the United States to fight in Vietnam (e*g., 
f irebombing, defoliation, agent orange) . 

. Analyze the pros and cons of United States involvement In the Vietnamese 
War. 
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Aiffl-21t Hav Amricana banafitf d from thm increasing global ecQnomic 
imBDBPEMDBHCB Of thft 2Qth century? 



• SCARCITY, IHTiSRrc: SNDENCB and cultural dilfuaion have brought many nations 
into conflict with one another. 

Performance Objectlvaa i Students will be atle to: 

\ Define economic IMTERDBPENDENCB. 

• Discuss economic IMTB!tDEPBNDENCB in relation toi the SCARCITY of certain 
natural resources, increased trade and travel, cultural assimilation and 
international competition for markets. 

• Identify examples of INTERDEPENDENCE and links to foreign countries in 
their own communities. 

. Describe examples of cooperative ventures in the Western Hemisphere. 

• Analyse the advantages and disadvantages of increased economic 
INTERDEPENDENCE especially as it relates to the trade deficit and energy 
dependence . 
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UMIT 111 Th« Changing Nature o£ tha Amarican Paopla from World War II to the 
Prasant 

AH AGE or PROSPBaiTY CHARXCTERTZg p THE POSTWAR SOCIETY 

MflL-ili Hoy yidagpyaad was the DO«t-World war II ac onomlc boom in the United 
StAtfiA? 

Major ideas t 

. Following a brief postwar recession sustained prosperity made it appear 
there were few limits to economic growth* 

Performance Objectives i Students will be able to: 

• Give examples of the post-World War II economic prosperity experienced by 
the United States (e.g.^ technological advances, declining unemployment, 
geographical migration, higher productivity and wages.) 

. Discuss the existence of widespread pockets of poverty within the midst of 
prosperity. 

. Explain how such poverty can exist during a period of prosperity. 

• Determine to what degree all Americans prospered as a result of the post 
World War II economic boom. 



Aim_2at How have employment patterns thangeD in ou r Citv and state since 
World War II? 

Major Ideas t 

. Technological improvement and changing social values led to variations in 
work patterns. 

. Following a brief rcceasign sustained prosperity made it appear there were 
few limits to economic growth. 

Performance Objectives t Students will be able to: 

• Explain the economic CHANGES that have occurred in New York State and City 
since 1945 (e.g., the change from a manufacturing to a service economy). 

• Analyse the degree to which New Yorkers as a whole benefitted from these 
postwar CHANGES. 

• Describe the changing role of women and minorities in the workforce. 

. Evaluate the distance which women and minorities have to go to reach 
equality with other groups. 
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Ain^t la American aov^aty today too youth>^orientftd? 

Major Idaaa i ^ 

• £aailX behavior and ju^lu continued to CHANGE in the years after World Wa^^ 
II but the CHANGES %rere compatible with trends visible in earlier years. 

• ^ ^'CfSt }0C'X "baby boom/" fostered by the nation's prosperity, caused 
America to become a youth-oriented society.- 

Performance Objectives i Students will be able to: 

• Compare and contrast the importance of youth in American society today 
with that of other times. 

• Cite aspects of American society today that reflect an emphasis on youth 
(e.g., business and entertainment). 

. Determine the advantages and disadvantages of having a youth-oriented 
CULTURE. 



AillL^: How successful has the civil rights movement since World War II been 
in arhieving equality for minorities ? 

Major Ideas t 

. While prosperity reinforced the vision Americans had of their country as a 
special place with the resources to solve almost any problem, some groups 
in society had a vision of a bette^ America but lacked the resources to 
make that vision a reality. 

. Striving for HUMAN RIGHTS is an important step in American evolution 
toward true democracy . 

Performance Objectives t Students will be able to: 

. Cite examples of discrimination faced by minorities in the United States 
(e.g., in employment, education and Native American land claims). 

. Discuss important executive and judicial decisions supporting equal rights. 

. Describe actions taken by civil rights leaders, such as Martin Luther 
King, in achieving equal political and economic rights for all. 

. Evaluate the success of the civil rights movement in achieving equality 
for minorities. 
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AIM-2£l Hmv thm mamt racant imiyranta to thm Unitmd Stetea r»g«ived a 
battar walcoma than iamlQranta In tha past? 



Ma4Qr ldaaa« 

• International migrationa oftan raaultad in cultural diffuaion and/or 
conflict batvaan athnie grQupa. 

• Tha axparianca of tha inmigranta varied with the region of the country in 
iriiich they aettled. 

Parfornanea Onjaetivaai Studenta will be able tot 

• Identify the areaa of the world from which most immigrants have come in 
recent year a. 

• Conpare and contrast the experiences of America's immigrants today with 
thoae of the paat. 

• Diacuss the problems faced by the immigrants of the 1980 *s (e.g./ language 
barriera, poverty). 

Aim 07 t Do woman today need an Bqual Rights Amandmant ? 
Major idaaai 

• Ifhile there were aignificant CHANGES in the role of women in the economy 
and politica# many individuals still felt that the woman's place was "in 
the home**; thia attitude bestowed a second-class CITIZENSHIP on them. 

Performance Qbjactivaa t Studenta will be able tot 

• Describe discrimination faced by women today in American society. 

• Evaluate goala of faminiat groups regarding education/ employment/ role in 
aociety and the family. 

• Explain the implications of the passage of the Equal Rights Amendment. 

• Determine whether women would benefit from the passage of the Equal Rights 
Amendment. 



AiflL-SAl How has tha groirth of tha Sunhalt af factad Naw Yorkara? 
Major Idaaa t 

• Ragiona continue to exist but because of migrationa POWER has shifted. 
Parformanca Qhjactivaa « Studenta will be able tot 

• Identify the areaa of the United States that comprise the Sunbelt. 

• Analyse the political and economic ramifications of the shift of 
population to the Sunbelt for New Torkera. 
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AiOLlit Haa the incraaalng POWER of thu National Government since World War 
Major Ideaa t 

• During the postwar years political POWER continued to shift from the 
states to the Federal Governments but not without conflict. 

Performance Objectives i Students will be able to: 

• Summarise the concept of federalisjn as defined in the Constitution* 

• Describe the areas of American life in which the POWER of the Federal 
Government has expanded* 

> Take a position as to idieU«er the average American has benefited from the 
exercise of greater POWER by federal government at the expense of state 
and local government. 
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II* POSTIHDUSyRiAL SQCignr nsmns th nr p AGB or limttr 

Aiffl-lflfl* Hfttt the United Stufft r«aehiid and of it^ a iiroriQm^g guparioritv ? 

. Misperceptions about the limits of gro%rth resulted in CHMIGING attitudes 
among Americans to%rard their own aociaty and the rest of the global 

Performance Ob^aefciva«i Students will be able tot 

. Summarise the reasons %Ay United States has been described as the greatest 
economic POWER in the history of the world. 

t Kcplain how each of the following problems pose threats to America's world 
economic supremacyt inflation, unfavorable balance of trade, foreign 
competition. 

. Discuss the implication of the above threats to the well-being of 
Americans and United States claims to international economic domination. 



Aim I Q ll Can we continue our ^eonomic ^yrowt^h w lt^hout t^hraatftnina tLhft 

ssmastssan 

Major Id^agj 

. Increased awareness of BNVIRONMEHTAL limitations resulted in organised 
attempts to conserve and protect the world *s resources. 

Performance Qb-^activ^ai Students will be able tot 

. Describe reasons that continued economic growth threatens the ENVIROMMENT. 

. Evaluate government attempts to protect the ENVIRONMENT. 

. Make a judgment as to lAether economic growth is possible in the face of 
increasing concern about the ENVIRONMENT. 
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^^IL^ll fihfttiin thm hmmrit^^n gamilv today b# more liktl it WftS lOUQ aaO ? 

• k yottvar baby boom cautttd Amarica to bocomt a youth-oriented gQClftty* 
ParforBiaBca QMaetiva i Studenta will be able tos 

. Trace the role of family unite until the poat-Morld War II period. 

. Deacribe the effecta of the poatvar era on child-centered familiea. 

. Explain the effecta that women aeeking full or part-time employment haa 
had on the American family. 

. Analyae the effecta of the CHANGES which have occurred aince World War II 
on the American family. 

kirn 103 » Hftw hm« the of work CHANGED since the end of World Wftg II ? 

lto4or IdeMi 

. About the limita of growth resulted in CHANGING attitudea among Americans 
toward their own aoeiaty and the reat of the global coimunitv. 

. CHANGING patterna in the nation 'a economy reaulted in CHANGES in the 
nature of work and employment. 

Pfrfftraa p^^ OMaetivaa i studenta will be able tot 

. Deacribe the ahifting patterna and typea of employment (e.g. decline in 
induatrial Joba^ increaae in Joba in the aervice, increaaing mobility of 
workera). 

. Explain the growing acceptance of retirement as a distinct atage of life. 

• Diacuaa the effecta of the increaaed role of women in the work force. 

. Evaluate the effecta of the changing employment patterna on job-related 
akilla of future employees. 
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AillL-I&is Ha« CQMTvatlvi— feriiMwih^d ovr librMliMi in ^y^m haarta of thft 
Ma-lcr Idaag« 

• RMCtioa to libt£Al CBAH6B8 of tho 1960 *• and 1970 *s rooultod in a 
congTvativ ratranctanant in tlia 1980* a. 

PTformAnea Qb^aefcivni Stndanta will ba abla tos 

• Idantify tha tarma **conaanrativaa,** **llbarala.** 

• Diacuas tha avidanca of a ahift toward coaaanrativiafli, away from 
libaraliafli# in political, aconoMic and aocial aapacta of Anarican lifa in 
tba 1980* a. 

• Daacriba tha raaaona for tha incraaaad appaal of conaarvativiam in tha 
1980* a. 

• Bvaluata tha affacta of tba conaarvatiira **coiintar-ravoltttion" insofar as 
it has lad to a changa from tba libaraliam foatarad ainca tha Naw Daal. 




III. rm AMERICXS MQVK TQWXBD THB 2lTHJZMIgBX 

Aim 105 1 la f chnoloffy chana iny llf> in tAa Unitiid States tQQ fdBt? 
Major Idaaa t 

. Tha avar-incraasing rapidity of CHANGE nacasaitataa tha davaloj^nt of 
skills and mathods for planning and coping with altarnativa futuras. 

. CHAH6B is an ongoing phanomanon that will affact avary aspact of life in 
the United States, Hew York and the local cofmunity. 

Performanga Qb-^aetiivea t Students will be able tot 

• Give examples of areas of American life in general which have experienced, 
and continue to experience, great change. 

• Analyse the effects of great CHANGES on tha American people. 

• Assess the advantages and disadvantages of great change coming so fast. 

Aim 106 1 Will the fufcura brin g eloser relatiioiiahipa between the United Statgff 
and our neighbor s in Canaila and Mexico? 

Major Ideas t 

. CHANGES affecting our hemisj^eric neighbors will also have significant 
af facta on the United States. 

Performance Ob^eei^iveat Students will be able tOt 

• Deacribe existing relations between the United States and its contiguous 
neighbora, Canada and Mexico. 

. Diacuss the economic and political problems that exist between the United 
States and its hemiapheric neighbora. 

• Suggeat alternative solutions to these problems. 

. Justify their predictions as to hemispheric relations in the future. 
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UNIT 121 CITIZENSHIP in Today's World 
I. CITIZENSHIP III rm imi Tro states 

Aiffl-Oflls Post our National Govammftnti hav t^oo much POWER ? 

• Tha Constitution of ths Unitsd States has evolved over time to meet the 
needs of its citisens. 

Performance Qh^actiwat Students will be able to: 

• Describe the historical foundations for federalism (e.g., the Iroquois 
Confederacy) 

• Trace the National Government's expansion of POWER since the signing of 
the Constitution (e.g., the Hamilton vs. Jefferson debate, sectionalism 
before the Civil War, and assertion for POWER after the Civil War). 

. Explain the reason for the expanding POWER of tha national government. 

• Analyse the effects of the national government's expansion of POWER on 
business, working groups, the poor, and minorities. 

• Take a position defending or opposing the ^Acrease of POWER gained by the 
Federal government since the end of World War II. 



Aim 1Q8 > Has the aaparation of PQWEBS dona mor a to help or tiravant damogratic 
ttovarnmant in the United St^ataa? 

Ma^or Tdaaai 

• The Constitution of the United States has evolved over time to meet the 
needs of its citisens. 

Performance Ob^aetivaai Students will be able to: 

• Define the meaning and give examples of separation of POWERS. 

• Trace the development of the concept of separation of POWERS since the 
signing of the Constitution (i.e., Marbury v. Madison [1803], Gibbons v. 
Ogden [1824], United States v. Nixon [1974]). 

• Explain the reasons a system of checks and balances has been instituted as 
a cornerstone of the. Constitution. 

• ^alyse the effects of the separation of POWERS on democratic government 
in the United States. 
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Aim 100 1 Hoif far ah ould thm protection of individual rights under the 



Conetitution be alloiied to ao7 



Mftlor MtM» 

• The Coattittttion of the United States ha. evolved over time to neet the 
naads of its citisens. 

Perfftrisanee Qh'^eetives i Students will be able toi 

• Sunnarise individual rights granted in the Bill of Rights. 

o Trace the development of individual rights in the United States (e.g.# the 
Zengsr case [1735], Dred Scott v. Sanford [1857] # Brown v. Bd. of Ed. 
[1954], Miranda v. Arisona [1966], Tinker v. Des Moines Independent School 
District [1969]). 

• Makft a judgment as to whether the Supreme Court is going too far in 
protecting individual rights. 

Xim 110 X Has the Supreme Court done enough to protect the rights of women and 
minorities? 

Major Id9ft» 

• The Constitution of the United States has evolved over time to meet the 
needs of its citisens. 

Performance Objectives t Students will be able toi 

. Discuss the Supreme Court's decisions relating to the rights of women and 
minorities (e.g.. Roe v. Made [1973], Bakke [1978], Weber [1979]). 

. Xnalyfte the impact of the Court's decisions on women, minorities and other 
groups in society. 

. Make a judgment as to whether affirmative action plans are the ber t way to 
protect the rights of women and minorities. 
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tha conafcittttiion i^p to Att^m7 

Mftlor JdtM» Tte Constitution of the Unitod States has evolved over time to 
meet the needs of its citiaens. 

Performance Ob^eetivaat Students will be able tos 

. Erplain the amendment process as rutlined in the Constitution. 

• Discuss hov the following Amendments have CHANGED the nature of our 
constitutional systemi the fourteenth, seventeenth, eighteenth and 
nineteenth. 

• Describe the attempts to pass the equal rights and balanced budget 
am en dm e nts. 



• Evaluate whether the amendment process has been an effective means of 
updating the Constitution. 



AiD-UZt Should it be easier to biicoma a n Amarican gH^iaay i? 
Major xdiiaat 

. The basis of CITIZENSHIP has CHANGED in the United States. 
Performance Qh^^r^feivaaf Students will be able toi 

• Explain the means by idiich an individual may become an American citizen 
(i.e., **law of the soil** CITIZENSHIP by vir^ e of having an American 
parent, CITIZENSHIP through naturalisation). 

• Describe the relationship between the illegal aliens issue and the 
requirements for CITIZENSHIP. 

. Take a position as to whether the process described for becoming an 
American citizen should be modified. 
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Xia 113 X Should mora hm mmmctmd of Ameriflftn citigens? 
Maior Id^ati 

. Tha African legal and POLITICAL SYSTEMS guarantee the rights of cjtig^Pg 
and entrust them with certain civic responsibilities. 

• As our perceptions of the role of government have CHANGED, the role of the 
cltiiens has CHANGED. 

Performance Qb-^ectives i Students wfll be able to: 

• Discuss the civil and legal obligations of American CITIZENSHIP (e.g., 
keeping informed, participating in political processes, obeying the law 
etc.) 

• Evaluate the degree to which the obligation of CITIZENSHIP are currently 
being met. 

. Propose a Bill of Obligations for American citizens. 

• Predict the changing roles for citizens of the future. 

. Take a position as to whether more should be expected of American citizens. 

AillLllil Should a nftw Conatitnt^ion be written? 
Major Ideas I 

. The constitution of the United States has evolved over time to meet the 
needs of our citizens* 

. American society is a society based on laws that protect and preserve 
fundamental HUMAN RIGHTS. 

. The American legal and POLITICAL SYSTEMS guarantee the rights of CITIZENS 
and entrust them with certain civic responsibilities. 

Performangft Qb')»ctiv»s > Students will be able toi 

. Discuss reasons why some people have called for a new constitutional 
convention. 

• Suggest possible revisions in the Constitution. 

• Analyse the pros and cons of undertaking a re-writing of the Constitution. 



ZI. CITIZmimiP IN STATE ATO LOCAL GOVERMMENTS 

Aiffl-U&t Dq Way Yorkers still naed tYi^ir own Conatifcution? 

Ma^Qr Ideas t 

• CRAH6ES in the role of government at the federal level have greatly 
influenced the function and role of New York State government. 

• The Constitution of New York State has evolved to meet the needs of the 
State's citisens, 

Perforaance Qh^aefcivssi Students will be able tos 

• Compare and contrast the structure and function of the United States and 
Hew York State Constitution. 

• Discuss the individual rights which are guaranteed to the People of New 
York by their state constitution. 

• EEsmine present constitution and decide whether additional amendments are 
required. 

. Describe Hew York's role in our federal system and how that role has 
CHAHGED during the period in which the POWERS of the federal government 
have greatly expanded. 

• Assefis the necessity of a separate constitution for New Yorkers. 



Aim 116 1 How important are the services provided to New Yorkers bv their citv 



Ma-^or Ideas 1 

• The Constitution of New York State has evolved to meet the needs of the 
State's citisens. 

• CHANGES in the role of government at the federal level have greatly 
influenced the function and role of New York State government. 

Performance Ob'^ectives i Students will be able to: 

. Describe the structure and function of local government (e.g., home rule, 
agent for state and federal programs). 

• Explain the influences that both the federal and state government have on 
the POWER exercised by local government. 

• Discuss which essential services are provided by state and local 
governments. 

• Bvaluate the degree to which st^te and federal government could perform 
services better than the local government. 




ERIC 



12 0 



117 



^im 117 X Can th^ duties and responaibilitlea of thi* Governor of New York be 
collare d to thoae of the Pr esident of the United States? 

Major Idjaa t 

• Thm POIfBS exercised by local government is influenced by both federal and 
state governments* 

Performance Objectives i Studente will be able to: 

• Discuss the duties and responsibilities of the Governor of the State of 
Hew York. 

• Compare and contrast tuose duties and responsibilities with those of the 
President of the United States. 

AilL-Uftt Could Hew York State lavs be made in a bettej- wav? 
Major Ideas I 

• Local governments affects the daily lives of citizens in many. 
Performance Objectives t Students will be able tot 

• Biiplain the procedures by which a bill becomes a law in New York State. 

. Compare and contrast the structure and function of the New York State 
legislature with the United States Congress. 

. Evaluate the effectiveness of the law-making procedure in New York State. 

Aim 119 t How effectively do Borough Presidents work for the benefit of their 
constituents? 

Major Ideas t 

• Local governments affect the daily lives of citizens in many ways. 

. The POWER exercised by local governments is influenced by both federal and 
state governments. 

Performance Objectives t Students will be able to: 

• Describe the role of the Borough President in city government. 

• Explain how the role of Borough President has CHANGED over the years. 

• Assess the effectiveness of the Borough Presidents. 



AiBLjL2at Do eltlMM hava anouoh Input In th« ap andlno of local and state tax 
dollara ? 

i^a^Qr Idaaat 

. Local 90v«riUMat8 affact thi daily livas of citisaas in many waya. 
Parforaanea Ob<aetiv«t Studenta will ba abla tot 

. Diacusa axitting waya citiaena can influence tb« way their tax dollars are 
spent. 

. Evaluate whether citisans preaently have enough influence over the way 
their tax dollara are apant. 

. Propoaa raviaiona ii^ Uie State Constitution and City Charter to increase 
the average citisen'a participation in government. 
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IZI. PQMPXKAJIVl CITIZKMSHIP 

Jlia l ilt Hp%t ■iMiinr fco th« Unit^aii Stuf ar# Canadtun and Megjcftn ifle^g 
about govrnmant ? 

liajftr Idaaa t 

• Tha POLITICAL SYSTEMS in the othar parts o£ the hami sphere are similar to 
and different from the Ikmericaa system. 

ParfemaBff^ Qh^aetivaa i Students will be able tot 

• Cos^are and contrast the POLITICAL SYSTEMS of Canada and Mexico with that 
of the United States. 

• Suggest features of Canadian and/or Mexican POLITICAL SYSTEMS which should 
be Incorporated into our Constitution. 

Xia 122 i gftw eonearMil ahould w a ba aboulr the problems faced hv People itt 



Major Ideas t 

. As citisens of the world, we also hav^ responsibilities toward all other 
people. 

Parformanea Qb^ actives » Students will be able tot 

• Deacribe the role of INTERDEPENDENCE in the world today. 

. Analyse how the following issues are impacted by increasing 

INTERDEPENDENCE! peace, JUSTICE, equality, starvation and HUMAN RIGHTS. 



fthhar eauntriaa? 
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